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Wisconsin Davelopmental Economic Education Program

1969-70 Report

Introduction

This report is in three parts - the first attempts to examine the broad impact of
DEEP an those Wisconsin schoolu that were directly affiliated with the project.
Certuin characteristics of the schools' involvement are deemed by the reporters to
be reievant to an assessment of the program's impact. Each forms the basis of a
continuum upon which all schools are placed. The placing of schools on a continuum
is not intended to be an evaluation of the particular schools in question; rather
it is8 a prerequisite to an evaluation of the entire DEEP program. The uniqueness
of the aims of cach participating school system does not preclude individual eval-
uations. The purpose of the continua nrovided in the first section of this report
is to provide the criteria for analysis.

The second portion of this report deals with the schools individually. Six aspects

of the individual program are examined in Part II by Mr. Claud Thompson and Mr.

James Watson, DEEP evalusctors for tle Derartment of Public Instruction, Spring, 1970,
These six aspecis are: (a) curricvium development process, (b) objectives, (c) summer
institute, (d) nature of project, (e) evaluation, (f) incentives to teachers. Thus,
this year's report will note oniy those areas where, in the reporters' judgment,
differences existed, progress was made, and factors that had a bearing on the
character of the school's program were of sufficient magnitude to warrant mention.

- The third part of the report is a summary statement. It is necessarily subjective
{n pa=t, being based not only upon the concrete data obtained in visgits to the
schools, but upon the impression gained of the total program by the evaluators in
their visits and other contacts with the participents. The first twc parts of this
report represent an attempt to be reasonably objective in describing and analyzing
the DEEP program in Wisconsin. Obviously, complete objectivity is impossible, but
1f assumptions are explained and the vnderlying philosophical point of view made
explicit, then the description of *hz evidence can at least be dealt with as openly
and objectively as possible given those assumptions. This tends to require that
auch of importance remains for inclusion in a summary section. These evaluative
notions must be left out of the first two sections if they are to be objective ani
fair. Thus, this final section is the reporters' attempt to say what cannot be
proven but ie felt to exist. It is a way of saying that in the final analysais
Wisconsin DEEP has been a unique situation and 1f judgment is to be passed, that
uniqueness must be conatdered 1f the project is te be known as it really is.

Part I
The Broad Impact of DEEP ¢

One way to exenine the impact of DEFP in the Wisconsin propram is to assese the
extent to which classroom tearhers becane directly involved in the curriculum
developaent process. The assuaption is that there will be a greater impact upon
learning in the ¢lassroom if classrcon teachern ave directly fnvolved in the cur-
riculut development process. This implies that the further tha development of
curriculum is removed from the classroom teacher the lese pervasive will be {its
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influenca. Material product was not a goal of the Wisconsin DEEP program, only a
means to the end of instructional improvement through teacher involvement. It has
been assumed by DEEP in the state of Wisconsin that 1if curriculum development was

to have meaning and value, each schovl system must develop its own curriculum to
meet its own idiosyncratic needs. The State Department of Public Instruation's role
wag to serve as facilitator of that curriculum development process. If that is a
valid assumption, then it may also be valid to assume that in each classroom the
teacher needs to develop curriculum to meet the idiosyncratic needs of that class-
room with the scliool system's administration serving te facilitate curriculum
davelopment,

HWe have ddentified for the first continuum the following extreme ends: on one end,
the individuel clagsrrom teacher writing his own curriculum; and on the other, the
system's administration desisning and prescribing the curriculus .either purchasing
materials or having a group of teachers develop material). For example, Winneconna
High School typifies the case in which a single classroom teacher develoved a
course of study to meet the needs of his students. The course, "Industriology,' was
designed to meet the specific needs of students enrolled in his industrial arts class,
most of whom were not going on to college, and need to know tha economins of the
community. No achool system failed to involve teaching faculty in the development
process. Milwavkee comes as close as any schools to that end 0% the continuum, with
Mr. Donegan charged with the responsibility to prepare the curriculum materials in
cooperation with & small number of teachers used in an advisory capacity.

Continnum #1

Maple 100 )

Rice Lake 100 Manitowoe 80 Brookfield 50 Whitnall 35

Yauvkauna 100 Neenah 80 Chippewa Palls 50 Superior 35

Winneconna 100 New Berlin 75 Wauwatosa 50 Shorewecod 35 Madison 20 Hilwaukea

100 0

[ ___ |

Origin of Curricular Materials

Teacher- Administration-
Developed Developed

Explanation of Continuum #1 - Winneconne, Kaukauna, Maple, Neenah High Schocl and
Rice Lake are all placed at the left eside of the continuum because all of the work

on curricular nateriale is being done by the teaching staff. In Manitowoc, the actual
writing was done by teachers, but under the direction of the Cooperative Curriculum
Development Center in its summer workshops., In the Neenah Flementary Schools, the
work was done by «laesroom teachers with much direction and assistance of an elementary
principal and a curriculum conrdinator. The resuits of that writing are being used

fn claesrvons throughout the syatem and in that sense represent an adminfstrative
developed project. At the high school the work has been done exclusively by members
of the social studies staff. New Berlin's project was written by.a faculty team

led by &n elementary school principal vho is also the project coordinator. He has
since become the curriculun coordinator for the elementary schools of New Berlin.
Chippewa Palls High School faculty members have worked on their ovn materials for
their own classrooms, In thc elementary school there is considerable direction froa
the curriculun coordinatot's office, though the production of materials is being

done with help from a faculty commfttee. At Wauwatosa the actual matertals were
developed vy two faculty menders who attended the summer institute at UWM. This
material was given direction by an overall plan for reorganising the social studies

Q
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cusrciculum. There appears to be a mixture of some faculty and administration
decision making regarding this rcorganization. At Whitnall, Superior, and Shore-
wood curriculum development is an ongoing process that is centrally directed as to
broad objectives or goals. Faculty teams arec organized to help in the selection
or the production of materials and the process by which materials aras produced
appears to be infused with much direction from the curriculum coordinator. 1In
Milwaukee, the preparation of the materials was principally the work of Mr. Donegan
and other summer workshop participants for use throughout the hipgh school system.
Similarly, the work in Madison was largely done by a small number of persons,
including the project coordinator, in workshop sessions. In Madison there appears
to be greater participation in the writing of curricular materials which are to be
integrated into the existing curriculum.

Continuum 2

Madison Brookfield Superior Rice Lake

Shorewond Neenah Elementary

Wauwatosa Whitnall Chippewa Falls New Berlin Xaukauna Milwaukee Maple
Neenah High

Winneconne
| ) I
| Pervasiveness of Program's Impact |
Many Few
Students ) Students
Affected Affected

The second continuum deals with pervasiveness of the program's impact =~ the relative
nunbers of students affected by DEEP in grades K through 12, The asswmption here

is that the impact of DEEP, other things being equal, is greater if a large percentaye
of students are affected than it is 4f the progran is applied with a limited number

of students. For example, in Madison and Shorewood, the materials will affect the
entire student boedy, while in Winneconne the effect will be limited to a relatively
small number of students enrolled in industrial arts.

Explanation of Continuum #2 - Madison, Shorewood, and Wauwatosa all are involved in
K=12 projects with economics appearing to infuse the total sequence. Whitnall is
dealing with K-6 grade revision. Chippewa Falls is involved with both grade level
and high school revision, though there appears to be selectivity of both grades

and classes. Not all grades or classes are involved. Neenah affects grade three
and selected classes on the high school level. New Berlin i1s writing specific
naterials for selected elementary grades. Kaukauna's program will affect the entire
high school program. Superior and Milvaukee affect selected classes in various grade
levels. Maple ard Winneconne are primarily the projects of one or two teachers and
affect their classes only. Rice lLake, wit! “ha cdeparture of the DEEP coordinator,
does not now appear to be involved. Menito, 6. 31 very difficult to place upon this
continuum since its Curriculum Development Ce. er ceelt with very wany teachers from
a wide variety of school systems. The portion of t .ose syatems' student bodies
reached by the project is not known.
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Contiruum #3

Shorewood Brookfield¥

New Berlin Whitnall*
Winneconne Neenah High#
Manitowoc Kaukauna*
Neenah Elementary Rice Lake
Superior Mapla

Madison Chippewa Falls
Wauwatosa Milwaukee

]
I—— Production of Tanpible Material |
Many Ro
Materials . Materials

The third continuum arranges schoolx according to their production of units and
other curricular materials which are tangible. The term, unit, refers to written
teaching or resource units, and those units must have some conncction with economics.
Tangible evidence of DEEP's impact needs to be the kind that suggests a focus on
economics in the product, even though in the actual teaching that focus may be
shared with the other disciplines or with some mode of inquiry. The assumption is
that for value to be seen there must also be seen a product whirh is first tangible,
and, 1f not, intangible evidence must be found. The impact uf a curriculum project
on the classroom can result from a teacher's having gained knowledge, and the next
continuun tvies to assess tha’ poasibility. It is our assumption that consciously
developed teaching units represent greater quality and potential for learning than
do unwritten ideas or unconsciously assumed objectives.

Therefore this is really a placing of schools at one or the other end of a continuun
in answer to the question, did the school have a product read va to these re=-
porters for their examination and submission to the Department o :ublic Instruction.
Faflure to place a schoul at the left end of the contfnuum dots uot mean that material
may not be produced at some time in the futurae. Many schools were in the process of
ravising or printing their materials. Those schools have been identified by an
asterisk. It should be kept in mind that this year's visits to the schools had to

be made in the middle of the school year rather than toward the end of the year

as was common previously.

An example of a school which has a cdnsciously developed curriculum 18 the Whitnall
Area Schools. In Chippewa Falls, on the other hand, no tangible units were produced.

Continuun #4

Chippewa Falls Superior
New Rerlin Brookfield Wauwatosa Whitnall Xaukauna Madison
Winneconne Maple Neenah High MNilwaukee Manitowoc Shorewooi
Neenah Elementary
|
| DEEP's Influence in Proupting New Directions, ldeas, or Programs |
Great Little

Influence Influent

i
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The fourth continuum represents the extent to which DEEP prompted new directions,
ideas, or programs in the school syst. ‘a. The nature of DEEP's impact is tied to
new focus in curriculum, as opposed t.: continuing or ongoing focus in curriculum.
The assumption here is that where outside resources are infused into a system, the
impact 18 greater if it stimulates new ideas and projects rather than maintaining
or upgrading old projects. In schools like Winneconne and Neenah, DEEP had a very
direct impact, since new programs were undertaken, while schools like Madison,
Shorewood, and Milwaukee expanded existing programs without modification of existing
curriculum development processes.

Explanation of Continuum #4 - This continuum is necessarily subjective in part, for
new directions and ideas ure often found i{n the intangible areess of teaching
procedures, new awarenesscs, and enthusiasm for the teaching of economics materials.
Also, the prompting of small steps is judged to constitute a greater impact than
assisting an ongoing project or program.,

In Neenah elementary schools, Winneconne, and Maple, the DEEP program prompted
programs and emphases which had considerable impact and which might not have been
ingtituted without the influence of DEEP.

On the other end of the continuum lie Shorewood and Madison. FRach of these schools
had viable curriculum development processes in operation befora their involvement
with DFEP, While DEFP undoubtedly added sophistication to the economics phase of
their revision process, the product would probably have been quite good without
DEEP's involvement. Rice Lake does not appear on this continuum, since with

Mr. Davison's departure the system, for &1l practical purposes, ceased to be involved.

Part I1

Individual School Reports

BROOKFIELD

Curriculum Development Processt Brookfield had to ravise their plans for a summer
curriculun study committee in economics, The situatfons where pilot studies were to
have been conducted were eliminated as a result of the shifting of principals and
of personnel to new schools. Brookfield is now planning to reas!ivate the social
studies committee next year and, rather than concentration on -~ ‘omies, the whole
social science area will be considered. An informal pilot program has been set up
at Fairview North where a nunber of people are working to develop various parts of
concepts in the teaching of social and economic problems. Two people who attended
the summer $nstitute at UWM last year have taken an active part in the program. An
experimental and control s{tuation has been set up at the senfor hiphk school level
by two people who also attended the summer institute. In thefr work in Amerfcan
government and American problems an experimental group has been utilizing -aterial
developed last summer, while a control group has been continuing vith last year's
course of study. Both of the teachers are using the economic test for understanding
in their evaluation report which will be available in June, 1970,

Objectives: A major objective of the project 48 being accomplished through the
disseminatfon of materials. Specifically, in a 9th grade (which i8 using the career
approach), various comnunity personnel are being brought in to speak. In the 12th
grade the Kivanis Club, working with school adainistration, has conducted a business-
twna sagfnar.,

€)
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In a continuing effort to draw the awareness of the public, Dr. Schur of the
University of Milwaukee, has been asked to speak to PTA groups. Dr. Weston,
Wisconsin State University-Whitewater, spoke to the PTA group at Fairview North
concerning the involvement of the state.

Summer Institute: The people directly involved in the summer institute have con-
tributed greatly to the development of the curriculum materials. The problem of
getting various studies back from the committee to the 500 teachers at Brookfield
is difficult and the size of the district tends to make the total impact on
curriculum scem small,

Nature of the Project:t The basic approach to the teaching of social studies
continues to be the conceptual approach. While the teaching of economic concepts

is stressed at all levels in Brookfield, a concentrated effort is heing made at the
senior high level where a specialist 1s teaching a specific field in depth. Specific
units have not been completed, however, as continuity of the writing teams has been
a problem.

In some cuses it has been necessary to go to specialists n certain areas and adopt
curriculum from their work. Brookfield is trying to develop a pracess which will
produce a ferment within the faculty to actively invoive them in the development of
curriculum.

Evaluation: An evaluation of the program by the school will be made as soon as
all reports are in.

Summary: The lack of time has kept many interested pesple from working out new
techniques of teaching. With the additional duties as prinecipal, Mr. Netzel no
longer has the six hours per week he normally spent on his job as coordinator. He
feels that a full time coordinator and attempts to involve more people in concentrated
study, as in the NEA Science Programs or the NDFA Summer Economic Programs, may be
necessary if DEEP {5 to be continued,

CHIPPEWA YALLS

Curriculum Development Process: fiue following ccmments indicate the direction of
curriculum development at Chippewa Falls as well as the continving nature of the
process. Miss Kranzfelder reports that the summer workshop at Wisconsin State
University-Eau Claire and consultations with Duane Sackett have been helpful to
Chippewa Falls high schcul teachers in the exanination of their curriculum. As

a result of this curriculum development, several formal units have been written.
They include a unit {n home econorfcs, a unit 4in business education, a unit in
specialization and marketing, and several social studies units. (Mr. Johnson has
the social studies units and they were not available for examination.)

Mr. Hudson, the teacher of Economics 12, has continued his use of the student
attitude questionnaire. 1t had been sugpested that Chippewa Falls write to the
Peychological Corporation to see what to do with the compiled data. Miss Kranz~
felder reports that two letters were written to the Psychological Corporation but
no reply has been received by Chippewa Falls, Mr. Hudson continues to feel that
the pre- and post~tests have helped hin in his presentations.

Mrs. Lintz, elementary coordinator, has written unfts of work at the 2and and 4th
grade levels anc these have been sent to Wisconsin State University-Eau Cla:irae

for examination. Seven elementary teachers participated in the suwmer workshop at
Eau Claire this year, and with the help of Jerry Johnson, work has been done at

Q
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grade levels K through 6 using the Wisconsin Conceptual Approach. No funds were
aveilable for the last two Inservice meetings as Chippewa Falls was mnot aware of
the February 3 cut off date-

In their search for textbooks to be used next year, the social studies department
is looking for one rich in economic concepts.

Summer Instituta: Mr. Anton Miller, who attended the summer institute, left the
Chippewa Falls school system and has accepted a job at Sun Prairie. The hoped
for contributions he might make have been lost as a result,

Nature of the Project: The utilization of the economic concepts is still the
primary emphasis in their seerch for knowledge. Various writing teams continue

to work at the grade school level. The five high school teachers who attended the
Eau Claire institute have utilized the information gained to further strengthen
their approach to economic concepts.

Evaluation and Summary: The coordinator feels that the DEEP program has revamped
their economics ccurse and brought s+ up to date. Specifically, Mr. Hudson's
meeting at Oshkosh has helped to change his concept of teaching economics.

A long range result of the DEEP program has been the development of a conscicus
awareness of the importance of economics. The coordinator feels the Chippewa Falls
teachers now have an entirely different interpretation of what economics 1s.

In criticism of the project, Miss Krunzfelder feels that the written requirements
tended to discourage many people in their involvement in DEEP. No release time

was eiven for tha developrent of teaching units. For example, as coordinator,

Hiss Xranzfelder has been able to spend only 45 minutes to one hour per week on the
DEEP project.

KAUKAUNA

Curriculum Development Process: Revision of the social studies curricu)um continues
at Kauvkauna High School as an ongoing process. with the bulk of the impetus for
change coming from the teachers thenselves. The revision process was begun before
Kaukauna's involvement with DEEP. The thrust of curriculum change continues to

be concept and inquiry process oriented. The social studies teachers have adopted
the model of the Title 1I! English project to develop teaching units as substitutes
for the traditional subject matter courses. Each student will then be able to
choose from a fairly wide variety of units, rather than t-om a list of courses.
Host faculty membera within the social studies departmeny have become involved in
this project, which is seen as a means of allowing faculty nembers, as well as
students, to pursue their diverse interests.

A target date for subnission of units to the department was set at Mareh 1, 1970,
at vhich time the department members will attampt to reach apreement upon whether
to begin vith a four-year program at once, or to begin {a 1970-71 with units in
grades 9 and 10 only.

Objectivest Meeting the objectives of the project at Kaukauna appear to be
proceeding on sthedule. The reorganization plan was approved in principle, and

the broad outlines of a basic nine-week unft in economics were developed by

Hr. Harry Wilson and Mr. Kevin Hansen. The unit was further deveioped and is being
taught on & trial basis during the 1969-70 school year. A numder of the units, in
altird=n to the one on basic economics, Lncorporate economic materials and
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understandings, an example being '"The LEffect of the Automobile upon American Culture."
Many of the units relate topics and content already in existence to ihe new organ-
ization, when the existing topics are deewed relevant. The target date for a trial
of the entire curriculum remains at the beginning of the 1970-71 school year. An
ultimate objective is the creation of some 45 to 50 such units.,

Another objective of the project is the involvement of as many teachers as possible,
and to increase their economic subject matter competency. A course in economics
given by Dr. Jules LaRocque was well attended, and tcachers have continued to

work with him in the preparation of economic teaching materials and plans.

Summer Institute: Harry Wilson and Kevin Hansen attended the six-week summer
institute in Milwvaukee in 1969, at which time they completed most of the work on
the basic economics teaching unit. Mr. Wilson also attended the DEEP-spoasored
simulation workshop in Madison in 1969,

Nature of the Project: This remains substantially as it was reported in the 1969
report wvith individual nine-week units rather than courses, and content immediate

to the locality and to broad public issues. The purpose remains the engagement

of students in a process of inquiry using concepts from various disciplines as well

as selected strategies for dealing with public issues. Owing to a change in personnel
and leadership, the basic form of the project was not determined until the beginning
of the 1968-69 school year.

Evaluation: No formal evaluation process has been agreed upon to date. At the
ptesent time, it is planned to make intuitive judgments of the units' effectiveness,
and possibly to employ university consultants to make needed awalyses.and suggestions.

Incentives to Teachers: 'Board credit' was given teachers who attended the course
of instruction by DEEP consultant Jules LaRocque, but no other financial incentives”
were offered. Released time was given for work on the units, not in the usual
sense, but in the form of department meetings once or twice each month. Duripg the
time allotted, substitute teachers were hired for the participants, who used most:
of the department meeting time to work on their units., Most of the teachers have
availed themselves of this opportunity.

Summary: Although, like most of the projects, the Kaukauna plan of organization
addresses itself to all areas in the social studies, it has been quite successful

in meeting many of the aims of the DFEP program. The process of curriculum
organization, for which the DEEP program served as a catalyst, shows every indi-
cation of potential success and further development. The participants agree that
the DEEP involvement had much to do with this work, especially the consulting
services of Dr. LaRocque. They regret the passing of DEEP, for they feel that the
need for resource persons will continue, and even to grow. One participant remarked
that the trruble with DEEP ig that it came three ,ears too soon.

Major participants in the project agreed that if the opportunity were to arise
again, they would be eager to participate in another DEEP program.

MADISON

Curriculum Development Process: The process of curriculum development and the nature
of the specific materials being developed at Madison were described in last year's’
report. Since Madison hag an extensive commitment to curriculum development as part
of the ongoing mission, changes in the process of curriculum development have been

EKC
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the result of local) changes in the structure of the schcol system. A major change
has been budgetary. Funds to carry out the writing and implementation of materials
have been cut and this has forced a modification of the goals. In addition, while
major system wide goals are being developed, the system has decentralized cuvriculum
by establishing centers based on high school districts and the feeder schools to
those high schools. Each district develops its own specific objectives within the
broad framework for the system. Inservice programs and curriculum development teams
are being established at the various high schools. Mr. Kussow, the social studies
coordina.or, is working with each of those teams as they are established.

Objectives and Nature of the Project: Relative to DEEP, the objectives set for the
current school year appear to be in the process of being met. A specific objective
was modified when the person from the high school who was to attend the UWM summer
institute was unable to participate and a junior high school person was subatituted.
Thus the units develoved centered at the junior high school level rather than on

both the junior and senior high school levels. The objective was to develop learning
episodes that wouli have economics as their primary focus. These could then be
related to the overall social studies and history program in grades8 and 9. The
units were of an interdisciplinary resign with history as the main thrust and with
economics 3s an integral part of tle program. The units developed at the institute
are in the process of being printed. They have been used on a limited basis and

when they are printed, evaluation by school faculty members will take place. At

the present time those materials are being used as supplements to the existing guide
and the objective get for the comi. 3 school year is to integratz them into the

ourse of study. Work is still being done on the instructions . theory. At the
present time the problem of how to teach and synthesize concapts 1s being investigated.

Evaluation and Surmary: DEEP, according to Mr. Kussow, has provided stimulation
for the persons involved with curriculum development at Madison. Lectures by

Dr. Schur, printed materiils, and several conferences have tended to enrich the
thinking going into curriculum development. Mr. Kussow has not utilized the con-
sultants provided by DEEP primarily because Madison did not entier into the project
until after it hWiad been started in Wisconsin. Specific ideas for consultant help
were not formulated until after the project was ended.

MANITOWOC

Curriculum Development Process: The Cooperative Curriculum Development Center
performs a function which is unique among participating agencies in the Wisconsin
DEEP program, in that it serves a large number of scheols in its CESA area. The
gervices of the agency include the holding of inservice workshops during the school
year and four-week sessions during the summer. Teachers are encouraged to attend
and to develop materials, utilizing the extnnsive consulting services provided by
the CCDC. Mr. Marlin Tanck coordinates the DEEP phase of the work. The development
of economics materials is only a small part of the agency's work, and DEEP resources
used consist primarily of consulting services. The curriculum development process
is more fully d=scribed in an appendix to this report.

4

Objectives: The primary objective was to increase concern for economic concepts

and generalizations in the curriculum in the K-12 sequence, and the seccandary
objective was to approach the study of economics with activities cdemanding higher
levels of thinking. Mr. Tanck feels that the objectives are being met on schedule.
The work began with focus on grades 1-6, and later was expanded to include grades
7-12, Efforts are currently being focused upon the second round of work with grades
1-6. A trend in the curriculum work to date has been relative”y less integration

of econonics materials with ( ther social studies materials, and more attention to
unitslfocusing primarily upon economics.

ERIC
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Summer Institutes: The CCDC conducted its own summer instit .es, at which teachers
receivad stipends and 'board credit.'" In conducting their owr institutes, they

did not use the services of DEEP consultants, but contracted for their own. £#lso,
two participants, Mr. Douglas Molzahn and Mr, Charles Spring, attended the institute
at Milwvaukee in the summer of 1969.

Nature of the Project: This center is not solely or primarily an economics education
project. It seeks to promote economics education as one phase of general curriculum
development. In pursuing that phase, DEEP resources are utilized.

The center 2ssists public and private schools in Manitowoc, Sheboygan, and Calumet
counties in developing their curricula with an emphasis on including more useful
knowledge and a greater variety of thinking. Major curriculum development is
accomplished through inservice programs for teachers and through four-week summer
workshops in which teams of teachers revise curriculum plans. Other curriculum
changes are effected by disseminating information on new curricular materials and
designs to the schocls and by, in some instances, developing materials suited to
the particular needs of a school. The center also helps curriculum coordinators
and committees set goals and carry out curriculum implementation and evaluation.

Efforts to improve economics education have been included in the several typea of
center activities. Some examples follow.

1. Manitowoc Public Schools in its early work with the CCDC planned a K-6 conceptual
framework which included some economics in all grades but emphasized it i.
grades 1 and 5. In later efforts, some Manitowoc secondary teachers planned
concept oriented courses including economics learnings. Mr. Douglas Molzahn
and Mr. Larry Cutlan developed a 7th grade study of non western underdeveloped
areas including a good deal of economics. Mr. Molzahn added to the economics
activities in the course at the 1969 EPDA institute in economics held at the
UM. Some of the course activities on development, factors of production, ard
comparative advantage are in Appendix A.

2., Mr. Dennis Niebuhr of Manitowoc High School during the 1968-69 school year,
developed a simulation game to teach about the 1929 stock market crash. In
the 1969 CCDC summer workshop he planned a two-week unit on the causes of
the Great Depression which incorporates the game. Learning in the unit centers
on the multiple causes and multiple effects of complex events.

3. A team of Sisters from Green Bay Diocese schools developed an 8th grade world
geography course during the 1968 and 1969 CCDC summer workshops. Their plan
includes units on world trade, conservaticn, and underdevelopment, all of
which emphasize economic concepts and generalizatiors.

4, Brother Andrew of Roncalli High School in Manitowoc during the 1969 CCDC summer
workshop began development of a senior two-semester elective economics course
suited to modular scheduling with one large group and two small group sessions
per week. The course provides for a good ceal of independent study to satisfy
performance criteria listed for each unit. A set of performance criteria for
small group discussion leaders, participants, and recorders and an adaptation
of the elementary school economirc program game of Market were worked out for
the course. DEEP bibliographies and readings were used to help plan the course.
Five of eleven units for the course have been completed by Brother Andrew,
who is continuing work on the other units,

ERIC

IToxt Provided by ERI



6.

7.

8.

1.

2,

3.

4,

- 11 -

Teams of Sheboygan Public Schoo’ t:achers worked during the CCDC surmer workshops
on a K-12 social studies program including economics corcepts. In 9th grade

area studies, for example, comparative advantage is emphasized in a study of

the Middle East. In 10th grade world history the evolution of economic
organization and technology is woven inte the conceptual pattern of the course.
In 11th grade U.S. history one of four topical units is "Economic History of

the U.S. Since 1865."

In Two Rivers Public Schools a curriculum committee developed a K-12 concent
framework including major economiecs ideas with the heip of the CCBC. In sub-
sequent workshops and inservice programs plans for juplementine the framework
were developed. Mr, Charles Spring of Washington High School in Two Rivers
continued work on a semester 12th grade course in economics at the 1969 UWM
EPDA {ustitute in economics.

Representatives of Cedar Grove, Elkhart Lake, QOostburg, and Sheboygan Falls
schools under the leadership of Miss Doris Phipps worked in CCDC workshops
and inservice programs on a concept framework that includes economic ideas.

In four inservice meectings with New Holstein elementary teachers during the
1969-~70 school year the CCDC social studies consultant reviewed curriculum
project materials the system might consider for adoption. The Senesh Uur
Working World and the Rade. Elementary School Economics Program were included.

The Rader game of Market was tried in a sixth grade classroom.
Some Conclus*ons:

Significant vogress in economics education is evident in the CLDC area.
Although no formal assessment of teacher or student performance has been
attempted, the number of course tulletins and curricular sequences in which
economics learnings have been integrated is large. More than 20C teachers in
the three-county area are using plans developed with tlhie help of the center
which incorporate economics ideas.

Improvement of economics education must be a continuing endeavor. None of the
schools working with the CCDC have completed plans for the integration of
economic learnings at all grade levels. When all plans are initiated, cur-—
riculum implementation, evaluation, and improvement must, of course, be
carried on to maintain and augment the quality of economics education.

The DEEP model for curriculum innovation by school systems with the aid of

DEEP plans, consultants, and materials is useful. The model provides for both
the mobilization of local resources and the expertise of professional economists
and educators needed to effect sound economics education. Neither DEEP dissemi-
nation of materials without the organization of local effort nor efforts in
local curriculum development without the services provided by organizations

like the Economics Education Centers or the CCDC would be as effective as the
combination of local effort and of national and regional services involved in
the DEEP model.

The most readily used DEEP materials are those like the Pittsburgh readings in
economics education which provide both student materials and teacher plans,

Evaluation: No formal evaluation method has been devised. The Test of Economic
Understanding was given to teachers in one of the summer workshops, but no post-test
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was given. Basically, four kinds of evaluati&n were done in an informal manner:
1. Quality index as a measurcment of curriculum bulletins (the Eye-Netzer model);
2, Hired consultants, e.g., Michaelis, to evaluate plans;

3. Teacher Zeedback; and

4. Asscssment of pupil competency. This is being done to a limited extent in
Manitowoc and Two Rivers schools.,

Summary: This prcject touched the larges' wuumber of teachers and school systems of
any other in the state DEEP progrim, and :perienced a wide variety of results. In
gome cases, t2achers have produced mater: 'is of high qua'ity from the standpoints
of teachahility and fidelity to economic: '.cholarship. A consistent problem has
beer:t that the project hed rolative sucent s with persons with whom it had sustained
contact throurli summer wosk, but nrt witl, entire schnol svstems. It has been
difficult to obtain releassd tine for teachers for inservice work and for develop-
ment of moterials.,

The CCDC, recausz of non~rencwal of federal and other funding, wil, go out of
existence in 1970, along with the DEEP program. Thus, much of the work with ecorsmics
will have to ke abandoned before it is completed. Tiegarding ways in which the DEEP
project could Le improved if it were to be continued, Mr. Tanck feels that:

1., *Resources could be used better. A more concentrated effort cculd be made to
urge the use of consultants and other resources.

2, More materials shouid be disseminated to participeciuy, gronps. This would
include materials already published as well as materials produced by
participating groups.

3. There should be more organization and activation of local coordinators.
MAPLE

Curriculum Development Process: The project at Maple, springing from Mr. George
Conley's investigation of econcmics instruction, is quite lcosely structured, its
thrust being the encouragement of as many teachers as possible to incorporate
economics concepts and generalizations into their social studies objectives. This
has been encouraged by an extensive collection of economic education literature
rlaced in the faculty lounges at both elementary and secondary levels. An inservice
meeting was also conducted by Dr. Behr of the Center for Econcmic Education at
Wisconsin State University-Superior. Conducted by grade levels during an entire
inservice day, the workshop introduced the teachers to extensive amounts ol new
materials, some of which were purchased by the school district. One of these
materials, The Teaching Guide to Fconomies, issued by the Oregon Board of Education
in 1968 and involving instruction at grades 1-5 and 8, has been put into wide

use in the district,

The administration and sti:: tend to favor the identification of economic cducation
objectives within the context of the Wisconsin Conceptual Framework. The lack ot

a clear-cut identifiable process for curriculum revision, in addition to and perhaps
related to Mr. Conley's and Mr. Simpson'‘s lack of released time to work on economic
materjals, has limited the contribution of the Maple project to the building of

an interest and awareness of econcmic education problems and methods among the
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staff members. No materials or course outlines have been developed specifically
as part of this project.

Objectives: The objectives were and continue to be the collection and aissemination
of a variety of materials and tecchniques, and the ideatification of teaching which
deals with ecconomic understandings., It is also planned to find ways in which the
recommendations in Mr. Conley's master's degree paper can be impiemented in the
Maple school system. The holding of an economics inservice workshop, which was
listed as an objective in the 1969 report, was accomplished successfully.

Summer Ynstitute: Mr. Wally Simpson attended the six-weel summer institute at
the UMM in 1969 during which he worked on teaching materials. He & 30 attended
the simulation workshop held in Madison in 1969, and he and Mr. Conley attended
the DEFP regional conference in Milwaukee.

Nature of the Project: Some specific efforts include the integration of economics
concepts inte a cottage-building sroject of the industrial arts department, a
project vhicih hasg been continuing for several years. Fach vear the ciaszs builds
and equips @ full-siue cottage, which 13 sold to the hiphest bidder. The home
economics classes help with furnishings and decorations. Efforts have been made
to include soclal studies and bookkeeping classes in the business management of
the project, but the degree of cooparative work in chis has heen less than
origirally hoped for. The bookkeeping classes regul=zily keen records and manage
purchases for two vending machines in the school cafeteria. Mr. Conley has made
extensive plans for integratlng economic understandings with U.S. history, and
filed them with Mr. Hartooniun in Madisor.. There are no course or unit outlines
developed specifically for economic education as seen by rhe DEEF program.

Evaluation: No formal plans have been determined to date.

Inceatives to Teachers: A difficulty in the implementation of the program s
that there have been no incentives to teachers except veleased time o attend
DEEP functions.

Summary: it is evident from a visit to Maple that the most obvious and significant
effect of DELP involvement has been to bring to the teachers an increased aware-
ness both of the need for increased attention to economic understandings and the
techniques and materials by which this can be accomplished. Participants feel that
more workshops, involving both educators and cconomists and carrying "board credit”,
would be greatly beneficial to the district's success with economic education.

t1so identified a3 a nced by all participants was released time for working on
materials., Participants agreed that they would wish to continue if DEEP were to

be extended. Those whe attended agreed that the summer institute and the meetings
at Milwaukee, Madison, and Minneapolis were very helpful,

MILWAUKEE

Curriculum Development Process: Robert Donegan has continued his work in the develop-
ment of a practical economics course. Using as many community owganizat:ions and
sources as possible, Mr. Donegan has collected data which has been divided into

three zeneral areas (student materials, teacher materials, and a media kit),

Although the student sectiorn of the material nears completion, it is felt that lack
of time has prevented the depth of the study originally hoped for. Mr. Donegan,
as a full time staff member, has numerous other duties as well. Also, there hzs been
a lack of clerical personnel which has slowed down the writing and organization of
materials.

Q
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Nature of the Project: 1In the development of the practical economics course the
book, Consumers and Their Dollars has been most useful,

The summer writing team did not write the 12th grade material in practical economics
as had been expected. Mr., Donegan feels that a lack of understanding of economic
concepts may have contributed to the failurc of three of the teachers who were part
of the writing team that attended the summer institute to mcet the objectives.

Mr. Nonegan praised the help of Jerry Weston and others and he felt that such con-
tact and his attendance at the summevr institute were bereficial to him. He felt
the teachers who attended the institute with him became quite enthused and that
has had an impact in improved classroom teaching.

Mr. Donegan feels that his attempt to prepare 15 units of work at one time was too
much. Instead of working toward a 'package deal", each unit should have been
completed before the next one was started., Perhaps enlisting help from individual
teachers in trying these newly developed units as they were prepared would have been
the best way to initiate a new course of study.

Evaluation: DELP has provided Mr. Donegan with an additional exposure to economic
materials. Frequent visits and phone calls from DEEP consultants have helped ¢o
strengthen his realization of the need for improvement of consuwer economics.

Summary: Mr. Donegan indicates that a numbev of schools in Milwaukee have shown an
interest in the program and will try field tests. The LEducation Research and
Program Assessment Division of the Milwaukece Public Schools will set up evaluation
instruments following these field tests. Individual teachers will use a daily log
to assess the program. It is hoped that more teacheras will use the availlable
materials in their presentation of personal or practical units of study.

NEENAR - SPRING KOAD SCHOOL

Curriculum Dovelopment Process: The “mpetus for curricular change continues to

come from tha efforts of several teachers and Mr. Loren Graunke at Spring Road

School. it has expanded to include some work at Clayton School, of which Mr. Graunke
is also prinzipal. The preparation of units emphasizing economic aspects of social
sivdies is8 parl of a larger curriculum revision program, which ultimately is

expected to provide sujzgested teaching units for teachers in the entire Neenah system.

Objectives: It was decided to put a concentrated effort on the 3rd grade social
studiag curriciius in an effort to psomote a more thorough understanding of economic
concepts, The social studies units on pioneers and Indians were chosen as the
vehicles for developing economics concepts. The project was set up for a three-

2ar period, and was organized in three phases: (1) inservice, (2) curriculum develop-
ment; and (3) classroom use of the materfals and an evaluation of their effectivcness.

The first phase was devoted to inservice education for teachers in 1967-68. The most
conzentrated inservice program was developed for the 3rd grade teachers at Spring
Road School vho had been chosen to develop the curriculum materials. Through the
servlces of a consultant from Wisconsin State University-Oshkosh, these teachars
were guided chrovgh a refresher course in economics. Twenty=-seven other teachers
attended an inservice institute organized around films from the American Economy
Series. Although the inservice phase received primary emphasis during the fiirst
year, it continued throughout the project.
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A second phase of the program involved the writing of curriculum materials. A
unit, "The Economic Aspects of Pioneer and Indian Life," was developed by a writing
team during the summer of 1968, This team consisted of three 3rd grade teachers
and the principal. The unit was built around basic cconomic concepts. A revision
of the unit was planned after its initial use in the 1968-69 school year.

The third phase of the program involved classroom use of the unit and an evaluation
of its effectiveness in tcaching economic concepts. The unit was used in the

Spring Road School in 1968-69 and revised for use in 1969-70. An elementary economics
test developed at Purdue University was used for evaluation, both as a pre- and
post—~test. The unit was again revised and 18 now ready for use in otiner classrooms

in the 1970-71 school year.

Summer Institute: Mr. Graunke attended the summer institute in Milwaukee in 1969.
Both he and Mr. Dunwiddie of Neenah High School attended the DEEP regional
conference in Milwaukee.

Nature of the Project: (Described imn section under Objectives.)

Evaluation: The Neenah group spent considerable time wrestling with the problem of
evaluation, especially the attainment of pupil leaznings. As a result of a con-
sultation with Claud Thompson of Wisconsin State University-Oshlkesh in 1968, the
group produced an economic literacy test of its own, designed for 3rd grade students.
Experience with the test, however, proved that it tested reading more than knowledge.
The test which was finally given was a combination ~ questions from the Purdue
University test and five questions made by the Neenali project group.

Incentives to Teachers: Most of the work done on this project was completed on the
participants' own time. Two teachers and Mr. Graunke were paid for a summer writing
project in 1968, and "board credit' was given for attendance at the economics inservice
institute presented by Mr. Braxton Patterson d.ring the 1967-68 school year.

Summary: The project leaders view their participation as a most rewarding experience
for themselves and their school programs. The quality of the materials and reports,
and the cooperation extended to DEEP consultants suggest that this project is among
the very most carefully organized and systematically implemented projects in the
Wisconsin DEEP program.

The leaders tend to view the regional meetings as especially helpful in sustaining
interest of participants, and the usefulness of the consultants quite great. They
found the economics subject matter consulting services of Dr. LaRocque most helpful.
They have hopes thit additional programs such as DEEP can be instituted, and that
they will be able to participate. They exnressed a strong hope that materials in
other DEEP projects will be made available and disseminated widely.

NEENAH - HIGH SCHOOL

Coordinated by William Dunwiddie, the project at the high schocl consists primarily
of the production of course materials for the development of economics concepts
through the use of historical material. Mr. Loras Kotinek and Mr. Tom Jensen
attended the summer institute in Milwavkee in 1969 during which time they developed
a sequence of economic concepts and appropriate historical topics for their develop-
ment. The materials, which incorporate a discovery approach, are being used on a
trial basis during the 1969-70 school year. Both Messrs. Kotinek and Jensen have as
their personal aims the development of their own economic knowledge.

O .rmal plans for evaluation have been made.
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NEV BERLIN

Curriculum Development Process: The curviculum writing committee formed when New
Berlin joined the DEEP projecct has completed its assigned tesk.

The concept of specialization (in the 4th grade) has been added to by Mrs. Borst,
who attended the UWM summer institute. Her material contains actual teaching
materials which will be used by all of the 4th grade teachers.

Mimecographed copies of the Concept of Sperialization were submitted to all teachers
last year and their feedback coumments were gererally favorable. 7The few suggestions
for improvement have been inccrporated into the new printing.

New Berlin has a new superintendent and his approval is needed in order to carry on
the curriculum work begun with the DFEEP program. To date, no new writing committees
have been formed to expand the number of concepts. It is hoped that the original
committee can do some additional writing.

Objectives: One of the objectives at New Berlin in the curriculum development
process was to encourage the creation of voluntary writing committees. A negotiating
committee is presently attempting to obtain pay for curriculum committees to work
during the summer. Mr. Jerry Tuchalski, the DEEP coordinator, has indicated that
real benefit has resulted from having writing committees understand what conceptual
teaching is and then having those committces act as catalysts for curriculum
development in the district by sharing their ideas with other tcachers at faculty
meetings.

The objective of using a simulation game technique in the 7th grade has not moved
forward as planned, as the man in charge of the project became involved in team
teaching in a new pilot program.

Nature of the Project: The development of a materialscenter in each school has

been accomplished as planned. The libraries are now becoming Instructional Materials
Centers, and the collection centers are mounting pictures and collecting picture
files. These will include material on economics.,

The development of units desling with economic concepts is considered to be an
addenda to the existing curriculum. The goal was to develop concepts on one grade
level that could be expanded to additional grade levels and then to develop other
concepts in the same manner.

Evaluation and Summary: Mr, Tuchalski feels that the initial program gave teachers
a good general knowledge of economics.

However, there didn't wecem to be enough followup consultation after the original
inservice course was taught.

He feels that on the locil level it would have been better to try to do something
in all levels of a K-12 program, and not just grades & and 7.

RICE LAKE

Curriculum Development Process: The difficulties described in the 1969 DEEP report
relative to the implementation of curriculum development, have not resolved them-
selves; in fact they have become intensified with the resignation of Mr., Glen Davison
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at the end of the 1969 school year. The responsibility for curriculum development
remains with the teachers who work on their own time. Professors Jerry Johnson
and Duane Sackett have offered consultant services, and provided materials in-
cluding audio-visuals, course outlines, and other teaching aids. Some curriculum
revision occurred in agriculture and agricultural marketing classes as a result

of the materials furnished. Three social studies tecachers, who are using Fenton's
Comparative FEconomic Systems, met with Messrs. Sackett and Johnson in a consultant
relationship. Mr. Suvanson, the coordinator, reports that elementary teachers are
making quite heavy use of the materials supplied by the consultants,

Objectives: The aim of developing a 12th grade economics program has not been met;
the teacher having chosen not to participate in the program. Generally, objectives
gstated in the 196Y report have failed of attajinment, owing primarily to the

change in personnel and lack of released time or other opportunity for staff to
work on them.

Summer Institute: One teacher attended the summer institute in Milwaukee, and three
elementary teachers attended the tiree-week institute at Eau Claire in 1969. The
teachers reported that they gained in economic knowledge and enthusiasm, and that
they found Mr. Johnson's teaching especially helpful.

Nature of the Project: For practical purposes, the program has been discontinued
at Rice Lake. At the elementary level, some interest has been generated by the
bringing in of materials produced at the Milwaukee institute, although there is
no clear plan for fullowup.

Summary: The lack of released time for Mr. Davison, and his subsequent resignation,
secem to have prevented implementation of the program at Rice Lake. Personnel at
Rice Lake report that consulting services were very good, although not used very
extensively. Perhaps the greatest problem, besides the change in personnel, has
been the heavy teaching loads and lack of released time for local teachars to work
on materials.

SHOREWOOD

Curriculum Development Process: For the most part Shorewood has continued to follow
the plan for curriculum development described in last year's report. During the
first year of the project the overall objectives were developed, scope and
sequence problems were identified, and a frame of reference was made explicit.

It was recognized that during a school year teachers would be unable to devote the
needed time for actual curriculum writing and thus it was determined that the
summer of 1969 would be devoted to that part of the process. Four teachers were
selected to participate in the UWM summer institute and their efforts were made
part of the total project. Teachers representing most of the grades were involved
in the writing and by the end of the summer the objectives of material development
were met, The persons who participated in the UWM institute, with help from DEEP
consultants, developed an inservice program for the 1969-70 school year which was
to be conducted concurrent with the trial of the materials developed during the
summer session. At the present time the trial use of materials is still going on.
Evaluation in the form of feedback from teachers has begun and will continue with
the results of that feedback being utilized in the refinement of the materials

for the 1570-71 school year.

Nature of the Project: The nature of the program has remained consistent with
the intentions as reported last year. The early grades will focus on economic
concepts developed in an inductive manner; grades 6-9 will begin to examine economic
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phenomena using the total structure of the discipline; grades 10-12 will focus on
the examination of content issues uging concepts from several of the social sciences.

Summer Institute: The four teachers who participated in the summer institute have
become patekeepers in the curriculum development process. Their enthusiasm has
accelcrated the interest in the faculty for curriculum development. Mr. larrington
reports that they were most satisfied with the knowledge gained at the institute

and that the units developed by them have been incorporated into the overall program,
bDuring the current school year thcy have conducted a series of ten inservice sessions
dealing with eccnomic content and its instruction. Their interecst has attracted
about a third of the staff to participate in this series of sessions.

Evaluation: While the trial of the materials isstill being conducted, Mr. Harrington
has begun to sample faculty opinion about them. Meeting with groups of teachers

on a grade level basis he lias found that most of the teachers have reported that

the materials have been of value. A This has been especially true of teachers new to
the system. Many teachers have found the materials to be of benefit in identifying
content sequence, Those teachers who have reported only limited use of the materials
have indicated that they have used them to supplement their existing course.

Summary: The curriculum developnent process in the social studies at Shorewood
appears to be the direct result of Mr. Harrington's interect and dedication. DEEP

has added a dimension to that process that appears to be important, though subtle.

The summer institute appears to have prompted consideratle intevest which has been
spread by the participants as witnessed by the inservice project this year. Dr. Weston
has addrd a kind of Inspiration through his advice, and in particular, his actual
teaching of a number of demonstration classes at Shorewood. Harrington indicates

only one concern with DEEP's involvement. He feels that consultant help in close
gcrutiny and analysis of the school's developing curriculum and instructional

materials should have been provided, if funds had been available.

SUPERIOR

Curriculum Development Process: The curriculum development process remains centered
in 40 curriculum committees, including all teachers in the system with each teacher
being given the opportunity to choose his area. Influence leaders are encouraged

to innovate, with the hope that others will be encourased to try the ideas they
have developed. Most work is still done at 4:00 meetings, and released time and
financial incentives remain as goals rather than reality. A very few inservice
days are provided for the curriculum revision work.

Objectives: The SRA materials by Senesh are still being used in selected elementary
classrooms, but this has not been expanded for 1969~70 as originally planned. The
10th grade course in world problems, which was to be tried in 1969-70 is going very
well. Gene Hoff is currently being given one period of released time daily in
order to develop and simultaneously teach an 11th grade course which incorporates
economic concepts and generalizations. He reports excellent progress to date. He
is still vorking on the course in urban affairs, which is scheduled to be intro-
duced in the 1970-71 school year. This course will focus quite heavily upon
economics and be organized primarily around problems peculiar to the Superior area.
Discussion of this course began with the beginning of Superior's involvement in
DEEP in 1967. An aim of such an approach is to foster an awareness of the urban
problems confronting Superior, with the hope that students will better be able to
assume positions of political and economic leadership in the future in order to
solve some of the city's problems.
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Summer Institute: No rersons from Superior were able to attend.

Nature of the Preject: The Wisconsin Conceptual Framework continues to be the
main basls of organization of cconomlcs materials in all materials thus far
developed except in grades 1l and 12. These programs remain in the development
phase, but it is anticipated that they will stress both generalizations and
problem solving.

Evaluation: No formal plans have been made. Teachers' opinions continue to he
the principal method.

Summary: The staff associated with the project at Superior remains an enthusiastic
and dedicated one, though hampered by lack of funds and facilities. They have

made very little use of the consulting services offered at Wisconsin State University-
Superior, although Dr. Nash has met with them on occasion. The work with the urban
affairs course appears to hold great promise as a means of materially affecting

the community at large.

Staff members who commented upon the work of the central DEEP program suggested
that it would be more effective if there were wore emphasis upon workshops and con-
sultants. Consultants in the arcas of educaticn and economics should work together
instead of separately. All expressed regrets that the DEEP program will end its
formal existence, but they plan to continue with the work which has been begun.

All agreed that money spent on workshops was more advantageously used than that
spent on the regional meetings.

WAUWATOSA

Curriculum Development Process: The curriculum revision process, as reported last
year, is being continued. The primary concern at Wauwatosa was to develop the
elementary school curriculum first and then build on that. It was felt that this
would be an appropriate way to provide the proper scope and sequence at each grade
level. Writing teams, first on the elementary level, and now moving into the
secondary level, have been working on curriculum revision.

Nature of the Project: The elementary curriculum's broad framework has been developed
and at the present time the faculty in the elementary schools are writing units to
integrate into that framework. The inservice program was conducted by Dr. Weston
with the emphasis placed on economic knowledge. It was a 12-hour series of meetings
for vhich the teachers who attended received school board credit. The reaction to
the inservice ressions has been positive according to Miss McCauley, the DEEP
coordinator. The teachers who attended the UWM summer institute developed a semoster
course of study on econonics to be used at the 8th grade level. It is intended to
develop similar courses of study for the other social science disciplines for the

8th grade level in order to develop conceptual understandings that can be used in

the 9th and 10th grade U.S. history course to analyze content and issues. The

course of study has been used at the 8th grade level and tested using selected
questions from the test of economic understanding. Results from botk that test and
from opinionnaires given to students in the test class indicate significant increase
in knowledge and above average interest.

The general nature of the curricular sequence in the high school is to be a pro-

gression from conceptual urderstanding to use of concepts to analyze issues in

higstory as well as on the current scene. The final two years of the high school

curriculum consist of a series of elective courses, one of which will be devoted to
O  intensive examination of economics.

£
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Evaluation and ummary: Miss McCauley feels that it would have been most useful
{f DEFP could have provided specialist help on both curriculum and instruction to
wvork more closcely with the writing teams. It would have been useful 1f university
consultants could have been involved in the cagoing process of the writing teams.
Since the secondary school curriculum is still {n the process of cevelopment, con-
sultant help Leyond this year would have been most helpful. DEEP's .alue is seen

ir. the inscervice program, the summer institute, and the materials that have been
made available. Miss McCanley fecls that all of the elementary school teachers
have been directly influenced by DEEP while on the secondary level the 30 teachers
who took part in the inservice program plus the participants at the summer institute
benefited greatly from their experiences.

WHITNALL

Curriculum Development Process: In terms of the curriculum developnent process,

the objectivcs of the program, the general nature of the program, and the means

of evaluation, Whitnall is maintaining what was reported last year. Whitnall's
interest in developing the curriculum existed prior to DEEP and DEEP has not chanped
the structurc of that process or concern.

Objectives: Whitnall has met all of the objectives set for this year as reported
last year. The 6th grade social studies course of study has been written and
tried in the classrooms. The teacher feedback from that trial has bzen received
and the final revisfon and inclusion of that revised course of study into the

surriculum is in process.,

Evaluation and Summarv: The need expressed last year for consultant help in objcctive
evaluation of curricular material has not been met and Mrs. Leary, the Whitnall

DEEP coordinator, fecls that this is the one major problem of the project. Whitnall
hopes to develop objective means for evaluation during the next schecol year. At

the present time evaluation is based on fcedback from teachers and is considered

to be of 3 subjective nature. That feedback has been quitc positive lHrs. Leary
reports. The tuo elementary school teachers who attended the UWM summer institute
sppear to have gained considerable knowledpe that has been of value and each of

them has shewn the positive effects of increased eccnomic knowledge in their class~
rooms as well as in the help they have given to other teachers in the system,

Mrs. Leary feels that rore help from persons who arc specialists in the disciplines
and the thaery of instrnction could be used. She feels {: would be mout useful if
such persons would visit classrooms and consult with a wider range of persons at

the schools to help in the process of imptoving instruction. She fcels that DEEP
has been most useful in adding sophistication to the econcnics content of Whitnall's
cirriculur materials., DELP, in particular the UM center, has added a dimension

of support to the curriculum as it has developed which Mrs. Leary feels has been
most useful,

VINNECONNE

Curriculun Nevelepnent Trocesa: The course in "Industriology,' prepared and taught
by Ur. Tobe Imerson, continues to he the primary component of the DEEP program in
¥inneconne. The work on the course is his own, aided by extensive consultation
service provided by Dr. Glenn Kinzie of Wisconsin State University-Oshkosh. The
adminfstratfon has contisuved to pive eacouragement to Mr. Fmerson, although released
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time and other inducements have not heen possible. Other teachers have not been
drawn into the progiam, although some interest in the extension of economics
matarials in American history has beea shown by the instructor in that course.

Objectives: The objective is to produce a course incorporating cconomic concepts
and gencralizations i{nto an industrial arts class, to test the materials and revise
them when necessary, and to retest then in following years. This phase of the
objective has been met on schedule. The Test of TNconomic Understanding has been
given toth as a pre~-test and a post-test, to evaluate progress.

Summer Institute: Mr. Emerson's plans to write up the course of study during the
summer of 1969 with consultation help from Wisconsin State University-Oshkosh and
financial help from the schou’ district did not materialize. The writing was
completed on his ocwn time, howe.ar, and the course of study may be obtained by
econtacting Mr, Emrerson,

Evalvation: This has been a continuous process, carried out quite systematically.
In addition to pre- and post-tests af the Test of Economic Understanding, evaluation
has regularly involved university consultants (Glenn Kinzie, Claud Thompson, and

Lou Rittschof) aud personnel from the Department of Publie Instruction.

Summary: Despite the faflure to provide Mr. Emerson with assistance in writing
during the summer of 1969, throuph much dedication and hard work on his own time,
he has produced a course of study involving units on wood, mretals, drafting, and
graphic arts which incorporate in a unique wvay a serles of economic understandinge.
After careful testing in his classroon, the materials are well vorth distributing
to other schools. The students respond very favorably to the course, and when 1t
was presented graphically in a booth at the convention of the Wisconsin Association
of School Boards in Milwaukee on January 22, many inquiries folloued.

Mr. Fmerson, who has devoted an extraordinary amount of time and attention tc the
project, suggests a number of things which might be done differently 1if the DEFP
projcct were to be extended or repeated. First, he stressed the need for more
released time to work on curriculum, laving attended the DEEP meetings in
Minncapolis, Milwaukee, Oshkosh, and Madison, he noted the neced to spend more time
on specific materials to teach and ways in which to do it. Yor this he would
support an even larger number of conferences. He noted that the consultant services
of Dr. Kinzie were outstanding, but that the econemics tonsultant, Dr. Patterson,
seldom participated. He was disappointed that Jittle materfal from the institutes
was ecver distributed, despite a distinct impression that {nstitute materials were
to be widely distributed. fHe hodes that when all DEEP reports are in, the good
naterials will be widely distributed.

Part 11X

Summary ‘
The fdea of decentralization appears to be philosophically sound in these reporters'
Judgment. The concept of decentralization in Wisconsin DEEP has three attributes:
there was no centralieed writing team for the State of Wisconsin; each school
determined its own curricular needs; and consultant help was allocated on the basis
of each schools' perceived needs. Curriculum development should involve teachers.
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This is based on the assumption that the teacher's decisions in the teaching-
learning situation may be facilitated when he has been involved directly in
curricular inquiry.

At several DEEP schools the faculty has been deeply involved in the curriculum
development process. However, DEEP does not appear to have had as consistent and
pervasive an impact on the instructional process as 1t could have had. Consultant
help was provided but in many cases it did not appear to bc utilized as well as it
could have been. To a very large extent consultant help appcared to have been
directed toward the content-knowledge portion of the process of education with
instructional implementation taking . back seat. It is these reporters' judgment
that while a well thought out theoretical framevork is essential if learning is

to be facilitated,such framework does not by itself acsure results.

It has not been possible for an evaluation to be made of the cffects of the total
curriculum developrent process ag that process might be secen in the classroon.
That being the case, this report, of neccessity, has been limited to searching for
external clues that might be related to assumed effects in the classrooir. There-
fore our judgment concerning the effccts of the project upon actual classroom
practice is highly subjective,

There {5 some question as to the effect that DEEP has had on the development of well
thought out curricular theories in the schools. 1In most cases it appecars as if
DEEP's impact on theory bLuilding has been a near-vholesale purchase of concept
developnent by the discovery wode. Little attention has becen given to ingquiry,
public JSssues, or the proccss of valuing. Despite the intent of decentralizatien,
the individual projects tended to be influenced by the HWisconsin Conceptual Fiamework
and the emphasis upon positive economics in DFrP-sponsored workshops and summer
institutes. Perhaps, with the state's new publication, Knovledge, Processes and
Values in the New Social Studfes, we can expect ewphasis in other areas. If we
assume that other curricular theorices have merit, then it would appear that one
result of decentralization would have been the development of a greater variety of
curricular theorics.

It 48 our conclusion that the uniformity of curricular theory among the schools was
incrcased substantially by the DEEP lcadership directed tovard facilitating the
process of inquiry into currfcular thcory by the consultantas. Since the Conceptual
Franework was nore visible and readily available, when the schools encountered
problems in the {nquiry process, they turned to 1t,

It 158 also possible that a number of participating schools were not clearly committed
to the support of curriculun development. In sone cases the resources and adminis-
trative support needed for neaningful involvement were not provided.

There {s need to work more closely {n a genuine inquiry mode if schools are to be
able to continue where national projects leave off. If oripinal impetus dies when
projeccts end, what, except a transitory specifie product, 1s the value of the
national project? 'The promise of more lastinpg effects of the project appears

to be strongest in the schools which have been encouraged to develop the machinery
for inquiry into curriculum development. A few schools appear to have developed
rnore sophisticated, ongoing curriculua development processes. A mumber of teachers
in the DEEP schools appear to have developed a greater interest i{n exanining and
revising curriculum. In nany cases it has been reported to us that these persons
have begun to facilitate curricular inquiry among the faculty menbers. If followup
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studies were to be made in succeeding yecars, it might be discovered that a cur-
riculum development process has become a deliberate, ongoing reality.

All schools report a greater awareness of the function of economics in the social
studies curriculum.




Final Report (Part JI)

EPDA Institute f-u

Advanced Study in Economics

At: University of Wisconsin-Nilwaukee
Dates: June 23, 1969 to August 1, 1969

Instipute Director: Leon M, Schur



Introduction:

Although the 19569 EPDA Institute for Advanced Study in FEcononics
differed significancly from the rore traditional IDFA Institutes held
at the University of Wisconsin--Milwaukce in previous years, the staff
judged it to be vexry successful in achieving its objectives. The sig-
nificant differences were s follows: (1) This year the particivants
were selected only irom DEEP (Developmentszl Economic Lducation Progzran)
schools in the state of isconsin, end suicre chosen becavse they would
be introducing econouiic concevts into their schools' progranms,
either as additions to or iwprovements in the social studies offerings
or througn regular ccononics segrents of six weeks' duration or lonzer,
(2) The summer Institute this tine represented the central portion
of a progran that bepgen carly in the spring with visitations to
Wisconsin DEEP schools by cducation and ccoronics consudtants se-
lected from several universitics in the state (Universily of Wisconsin--
Milwaukee, Wisconsin State University--Whiteuwater, Wisconsin State Uni-
versity--Oshlosh, Vlicconsin Slate University--Eau Cluire, and Lawrence
Collese), and carricd through to consultaticons, in-service programs
and vorkshops throuzhout the fall and early winter at those same DREP
schools. (3) A considerable amount of flexibility was introéuced into
the suwner institute wortion of Lhe pic,.ren in order {o better accomo-
date to thiz various ccononics backgrounds of the particiyants anmi the
nexds of Lhe differcnt school systeus revresented. (L) A major objective
of the Institute vas the developrnont of naterials which could be used
to introduce ccononics within a conceptusl framzvwork in the participating
scl»ol systens, This had the advantage of bringing people-together
in groups that have a ood chance of persisting past the time of the

EPDA progran. MHowever, in cases where a systen was represenled by




only one participant, some valuable interactions were probably lost;
this point will be expanded below. (5) An independent appraisal of the
program was made for the first time by the Psychologicul Corporation,
Rew York.

In the judgement of the siaff {his year-long plan of consulta-
tions, the summer institute, and more consvltations was highly success~
ful, and is likely to have much greater lasting effects than an iso-
lated and independent summer institute.

This report in the "evalustion" section will follow the suggested

list of topics set forth on pp. 28-29 of the Institute Programs for

hdvanced Study, 1968-C): A Handbook for Directors and in the "con-

clusion" section will dclineate {he summary conclusions, including
the major strengths and weaknesses of the 1959 Institute.
EVALVATION

(1) Relations with the USCE in al) yroorom and fiscal matters--

Relations with the USOL were excellent. In view of the rany
regulations vwith vhich cosvliance must be enforced, these
rclations vere uuch smoother than expected,

(2) Relations with your oun adninistration--The aduinistration

cooperated fully in ©ldl eduwinistrative and financial aspects
of the Institvte and helped us to varry out our objectives
within the regulations of the University and the USOE,

(3) Directors meeting in Washincton, D.C.--The Directox of the

overall grant, Robert C. VanRaalte, Assistant Superintenlent
of the State of Wisconsin Deparivent of Public Instruction,
attcnded the directors meeting. le had not previpusly attended

such a meeting and found the experience infornative and vseful.
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(%)

(6)

Pre-instituts nreparation: publicity and sclection criteria--

Since the varticipants in the Institutc were chosen fron a
limited nurber of participating D.b.E.P. schools, publicity
for the Institutc could be limited to notification of the
coordinators in cach school systen. The cconomists and ecdu-
cators who had been corsulbting with the school systems in

the semesior preceding the Institute were able in cooperation
with the coordinators Lo choose varticipants vio were play-
ing a leadership role in the introduction of economics in

the classinons of their system., The major problem in this
area vwas that too few Leachers applicd from the smaller school
systems. Tihis meant that only onz participant attended from
a fow of the participating DLEE.P. schools and the advantages
of cooperative effort covering several grades vere reduced

for these systeons.

Physical facilitics--The University of Wisconsin--l{lvawice

§5 still largely a comwbter university; although a large dorm-
itory is in the process of constructicn, its cxisting dorxi-
tory facllitics wre linited oand o0ld., Therefore, it was fcared
that participants in the Institutie wight find them unsatis-
factory. Houcver, the partleirants in the Institute who
stayed at the dorus found them very satisfaclory. There

were no najoxr complaints and several of the participants

were pleased Ly the mald services which were furnished ownd
wvhich are nol usually found at university dorusilories.

Az a resuly of an unusually large Suzaer Session cnrollaent,
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the Institute could not be allocated an air-conditioned

roon for the norning scssions and a few participants nentioned
this unfavorobly on the evaluation questionnaire. Several
other participants mentioned that only relatively cool
weather kept the lack of air conlditioning from being morc

of a problem. On the few reclatively hot mornings of thr In-
stitute, air-conditionced oons were fortunately available on

a period-to-yeriod basis, In general, the participants appre-
ciated the library, which is open on a 2k hour basis, and

the air-conditioncd facilities of thc Center for Econonic
Education,

(7) Fiela trips--Boscd on previous exyerience, the staff ol the
Institute felt that tne customary ficld trips to industry
contrivute nininally to the ecornomic understonding of partici-
rants and arc principally a reercational brecsk from class-
roon roubinc, Accordingly, the only field trip was a yacht
trip around the Port of lilwauvkee. Participants enjoyed it
fron a rccereational point of view and an attempt was rade
to use it as a seni-cducational experience., Some participants
sugpested a bus trip to Chicago to visit the Poard of Trade,
the Federal Reserve Bank of Chicago, ete.j but other re-
creational cvents were substituted for the trip and the sug-
gestion was forgotten,

(3) Porticipant contunication with dirccior end staff during In-

stitute--On the first morning of the Institute, the Director
chose Lhe first five 1cople on an alphadbetical listing of parti-

cipants to serve as a policy or "pripe" committee. The comnittee

i




(9)

(10)

elected a chairnen and participants.wcre told that any
suggestions or complaints, major or minor, which they did not
wish to bring to the atiention of 2 mewber of the starf could
be communicatcd to the members of the Policy Connittee, In
the first fow wceks of the Institute, the Chairman of the Poli-
cy Committec brought several suvgmestions to the Director and
it vas an effective vehicle of communication. As the In-
stitute projresscd, howcver, rparticiponts inereasingly brousht
suggestions directly to the Director or other nembers of the
staff and the Policy Committee was used less frequently. The
eveluation forms indicate that the line of cormunication be-
tucen staff and participanls was cffeetive and not a single
corplaint was recceived on this score,

Full tim2 vo. vort tine stoff-~-Previous expericnce had indicated

that those staff tembers vho are at an Institute on a part-
time basis find their effecbivencss reduced, Therefore, all
thrce menbexrs of the staff worked full time and as a result

it wos felt that greater continuity of dircetion and rappori
vas achieved betveen staff members and participanis., The
availablility of a full-tine staff uexber knowledpcable in
bolh ccononics and education (Dr. Ritischof) greatly strongth-
cned the staff, sading significantly to its ability to move
tovard the goal of implcmenting the mcsentation of econonice
concepls into the classroon at all grade levels.,

Visiting faculty--The lcelorers or visiting faculiy at the In-

stitute vere the cducators and cconoaists who had been works

ing with the D.E,L,P. schools in the provious seacster., The
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fact that tliey were faniliar with the varticipvants and with
the ccononic cducation efforts in tleir school systems greatly
inereased their ceffectivencess.

Unlque featurcs of the Institute--utensive use was made of

congsultants as an integral part of the program. In the spring
an econonist and an cducationist from one of the participating
universitics visited, vsuully rore {han onece, representa-
tives of tlre Wisconsin DEEP schools. The purposes of the
visits were to get thosc school systems started on a general
program for “he introduction of ccononics within a conceptual
framevork, to select the partleipant or participants they

were going to send to tle summer institute, and to eaplain

the continuing support they could cxpect from the partici-

pating universities.

In the fall the consvltants made follow-un visits to en-
courage the introduction of econonic concepls into the class-
roous} they condvcted in-service prozrazs and supplied the
general consulting help needed wiienever participants en-
cowtered troable in their attempts to introduce econonic

concepts into the classroom.

The proccss is still nob corplete 8s of this writing; thus a
complete estiate of the effectiveness of the consultants is
not yet possible. The Psychological corporation will make
the final cvboluation of the effectivenzss of the consultants.,
Yet,one cign of the sucecss of the vonsuliant progran was

visible uvlrost from the Leginning of Lhe summer institutce:
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the participants ciosen viere stronger in cconomic widerstanding and
wvere prepared {o write materials for the conceptual teach-

ing of economics in the classroom.

Anotheor significant featurce of the Institute was the intro-
duction of a gicat dcal of flexibility into the swmwier pro-
gram. In the tvo nrevious Institutes the scheduling uas
quite rigid; lecturcs and occasional pucsts handled sub-
stantive cconomic principles and problens from nine 1o twelve
cach worning except Friday. ‘“The afternoons were pgiven over
to work on groun projeects in which technigues for the con-
ceptunl teaching of some of the princiyples presented in the
morning meetings siere developed. This year just over half
the norning sessions were formally scheduled (four members
with a preat deel of vork in cconoalcs were excused fron
those) and the rest of the time was given over to projects.
Also, last year the group of 36 participants was divided
into two groups, one to deal with the teaching of the concepl
"Moncy" and the other the concewnts of "larket and Frice."
This yecar the grouping was by DEEP school district, with the
largest group, representing the City of liilwaukee systen,
rnade up of six uembers. AL the same tiue several of the
outlying districts had single individuvals working on their

own problens.

This ncw, more flexible forrat had both advantages and dis-
advanteges. On the positive side the following should be

cited:
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On the basis of the pie— an& post-test procedurce with
the Test of Lcoromic Understanding (11U)a gain in eco-
nomic understanding was achieved couparuble to that
achiicved at the 1907 and 1968 Institutes in spite of
the fTact that only half the time was devoted to lec-
turcs in content cconomics {the specifiec group scores
on the T and a description of the Test itself

will be found in the conciuding scction of _"his re-
port). 'This gain was apparent to the staff in con-
versation with {he participants, and also in the
quality of the cssay exams written by the particirpants
at the end of the summer program,

Most of the participants were able to increase their
understanding oi the conceptual approach to the teach-
ing of econorics by working on projects immediately
usceful to then; for example, a twelfth grade history
teachery was able to develop a unil on slavery in terms
of relative scarcity of actors and particular uarket
conditions and use the unit to help him develop the
economic concepbs of labor, capital, and alternative
costs, while a fourth grade tcacher was able to clearly
develop the concept "scarcity" in a unit on carly Wis-
consin Indians.

Because of the format, the staff was able to do more
personal consulting than it had in the past. The
participants were encouraged, and somctimes cajolad -

into choosing concepts on which to work right from
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the first day of the institute. oOf course, as the in-
stitule progressed a number of decisions were changed,
often more than once, but cach time that a decision
was made, a staff member participated in it. 1In

the vicw of the staff, a larpe majority of the partici-
pants rcached the cnd of the institute with a clear
understanding, usually for the first time, of what

was meont by a conceptual approach to teaching eco-

nomics.

On the other hand there were weaknesscs in the approach taken:

1.

Some of the participants who worked as one-person
groups missed the supportive help and learning afforded
by other nembers of a group. Perhaps the worst part
of this problem was tha’ it was often those partici-
pants from the smaller outlying school districts, who
were wost in need of group support a ' encouragewent,
who woried alone,

A good deal of staff time was spent explaining to

the many groups the utilization of materials avail-
able and the fruitful liﬂes of recasoning for under-
standing and using specific conccpts. Reading and
correcting and rereading and recorrecting materials
in preparation took large amounts of staff timec al-
thoush the materials sometimes differed from cach

other only in sume details.

On the basis of the quality of the work done and the enthusiasm
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shown by the particivants, this flexible approach should be
Judged o success although improvements are certainly desira-
ble. First auong these would be the requirement of minimum
size groups, perhnans of three or four people, even if the
minimum requirenent did some violence to the logic indicated
by the school systems represented or the grade level of the
participant teachers, for the benefits of serious interaction
on a projuct probably outweigh any disadvantages that nay
develop, (It should be stresscd here that two-thirds of

the participants in this Institute worked in groups that werc,
at a minimum, supportive)., Secondly, additional meetings of
all the participants should te held in the course of the work
on the greup projects to deal with common problems being en-

counter:d by several of the groups.

The last distincitve feature of the Institute that should be
noted was the use of an independent evaluation group. This
meant that a truly disinterested varty was available to com-
ment on the success or fajlure of differcnt vortions of the
program, indicating directions for further jimprovements in
future Institutes of this type.g

(13) Use of lizw Matcrials--Iradequate use of new matersials vas a

weakness of the previous institutes and every attempt was made
to do a better job in 1969. Fuller use was made of films,
slide;strips, slides, records and the most recent curriculum
materials. In addition, effective usc was made of o video
tape tele-lecture presentation by Dr. Lawrence Sénesh of Pur-
due Univessity. The Center for Ecoromic Education has a very
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(1)

extensive collection of curriculum‘matcrials in cconomnics

at the clementary level an! Institule participants utilized
them fully, TFilm and slide projectors and record players
were available throughout the Institute, so that partici-
pants could individually cxamine a wide range of audio-
visual materials. Finally, usc wes made of two "economics"
games, One of the visiting cconomists directed the group

in the playing ol a paper clip game vwhich illustrated speci-
lization of labor and the law of diminishing feturns.
Secondly, the entire group played a computer business game
aimed at giving participants an understanding of the cco-
nomj.c operation of a business firm as well as teaching such
concepts as elasticity of dewand, oligoroly and profit maxi-
mization. Thus, participants not only learned of the availa-
bility of games end simulation exercises to teach economic
principles but were given concrete demonstrations of their
utilization,

Mosi sipnificant thing that harvened to wvarticirants in the

Institute--Participants mentioned two things as most signifi-
cant in order ¢l importance: (1) They began to understand
for the first time or to a fuller extent what is meant by

the conceptual teaching of economics in particular, and of
the social studies in general, and the methods and procedures
to use in the conceptual teaching of economics. (2) Their
understanding of the structure of economics, and the use of
econcmic theory as a tool for analyzing current -econonic
problems was decpened. Evidence that the Institute partici-
pants are likely to attempt to introduce cconomics‘more
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effectively within a concepbunl [r¥emevork upon their return
to their schecl system is presented in the next section.

(16) Follow-un arrangements--Almost as soon as the suvnmer Insti-

tute was complcted, the consultants began the last phase of
their work. Before the fall semester began, they were called
in to assist in the coupl-tion of curriculuam nlans for the
coning school ycar. As the semesler began, participants in
the Institute were visited at their schools for the purpose
of assisting them iIn the sttewpts they were making to teach
economic concepts in their classrooms. Several extended in-
service programs were offered (six two-hour sessions or more
over a span of weeks). For example, in the Milwaukee arca these
programs were carried out in the Shofewood and the Wauvatosa
School Systeums., Staff members and consullants have also held
themselves ready to perform the publie relations function
of speaking on economic education in the schools for such
groups as PTA's and PTO's, and have been called vpon in this
capacity a number of times.
CONCIUSIONS
The two primal objectives of the Institute as set forth in the "Plea
of Operation" submitted to the U,S. Office of Education were the following:

(1) To give participants an understanding of the basic prineiples of
ec~.omics and the theoretical structure of the discipline, so
they will urderstand and have confidence in the organization
of economics into a conceptual framevork.

(2) To decuonstrate the procedures, methods, and matc;ials thot
should be used to insure the effective introduction of

-12-
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ccononics within a conceptual fromework in the classroon.

The evidence, toth subjective and objective, indicated that these tvwo
objectives were in large nessure achicved. This statement is based
on a pre-and piyst-test in economics, the formal cvaluation form filled
out by participants and their informal comments, the curriculum mate-
rials produced by participants, and a two-hour, essay final examina-
tion.

There is clear evidence that the participants increased very sig-
nificantly their understanding of econonics, One measure of this vas

" yhich

obtained by the results on the "Test of Economic Understanding,’
was administered on a nre- and post-test basis. The "Test of Econonic
Understanding' is a 50 question, multiple-choice examination drawn up

by a national vanel of economists a3 educators ur ' ~r the auspices of

the Joint Council on Economic Education and published by Scicnce Re-
scarch Associates., The "Test" attempts to measure not knowledge of
econonic facts or institutions but analytical and conceptual understanding
of cconomics. On the piz-test, participants in the Institutc were rel-
atively strong in economics, scoring an average of 37.7. HNationally,
social studies tcachers who have had no college =conomics courses score
32.0 and those vwho have hzd one to two college economics courses score

32.8 on the "Test" when it is talen sone years after their college courses

(AMERICAN ECCLOMIC RIVINI,June, 1955, p. 334). The average post-test

score of the Institute participants was 44.L. On a national basis, college
sophomores wi.o took the "Test" immediately ufter the introductory eco-
nomic course scored 2.7 and high scheol social ctudies teachers who had
vatched the two-semester "American Economy' 1V Series threce or more tiues

a week scored 4l,2, Therefore, as measured by rcsults on the "Test of
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Econonic Undcrstunding” the Wisconsiin Teachers in our Instibute showed
a very significont improvement and ernded up with an average score siyg-
nificantly higher than that of cither college sophomores after an in-
troductory course in cconomics or high school social studics teachers
who had regularly vutched the "American Economy™ TV Scries. This iw-
provement occurrcd even thougn only the mornings of three weeks were
devoted to lectures in content economics.

The stafl economists believed that not only vas the genceral level
of econonic urderstanding of participants raised but also that two sub-
objectives of the Institute in the econouic content arca, (1) "to en-
able participants to separate goals or value judgements from nositive
economic principles in arriving at economic policy decisions" and (2)
"to enable participants to use the economies concepts acquired in under-
standing the functioning of the American cconomic system and in dealing
with current economic problems," were substantially achieved., There was
evidence in group discussions and conversations with individuals that
participants hed acquired an understanding of the structure of economics
and cculd largely separate the accepted Lasic principles of economics
from goals or valuec judgements in arriving at econonic policy decisions.
By the end of the Institute, for instance, most participants were aware
that a parking problem could be "solved" either by furrnishing more park-
ing spaces ~ by raising the price of cxisting space, but to choose one
over the other involved value judgements and that these judgements had
to be separated Trom the principles of positive cconomics. The partici-
pants also showed in class discussions that they had acquired a basic
understanding of a market cconomy as a device for allocating resources

as well as the role of governnent in the economie system and the role
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ol wonetury ard fiscal policy in achieving full erwloyment, priee sta-~
bility and maxinun ccononic grouth,

Furthermorz, the vwritten evaluvation forms turnid in by the partici-
pants indicated thot they clcearly belicved that their uvnderstanding of
ccononics had been significantly increased., In response to a request
for "the parts of the program you thousht most elffective or on which more
time should have been svent,” an overwhelming number of participants
designated the economnics content part of the Institute. Finally,
the staff economists' belief that the participants hzd significantly
increased their understanding of econoamics vas bascd in part on the re-
sults of the final cxramination. An 2)l cssay final exam was used with
approxinately 75 per cent of it covering cconomic content., Answers
to the essay questions were generally well wrifiten and confirmed the
imorovenent shown in the scorns on the "Test of Economic Understending.”

One major objective of the Institute was the writing of curriculum
materials which could be used for the introiuction of economics within
a concevtual framcwori: in the participating school systems, This objec-
tive was made clear 2t the bheginning of the Institute and steps were
taken to implement it during the {irst weel,

In the past two N.D,E,A, institules conducted at the University of
Wisconsin-Milwauice group curriculum projccts vere utilized, but resis-
tance to them was far greater than to any other parts of the program.
This was to be expected. Curriculum projects demand a search of uate-
rials, reading, creztive thought and, most perticularly, written work.
Participants naturally preferrced the less demanding role of listening
to lectures in economics or education or to discussing current cconouwic
problems, However, participants in the 19€9 Institute demonstratcd no

-15-
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simniflicant resistunce to the curriculum nrojects. This was vrobably
true because (1) participants knew before coming to the Institute that
a major part of the work would be the develonment of materials (2)
porticipants werled on materials that they knew would be used by then
and others in their school systems as part of a systematic attempt to
teach cconomies within a conceptual framework (3) the supportive help
of cconomists and cducators wus available to them vefore, during and
after the Institutc and (4) in most cases particivants were working
with other teachers from their own system whom they knew and in whom
they had confidence,

Participants began work on their projects after two afternoon
lectures on concevtuzl teaching, During the latter, economic con-
cepts were defincd in terms of their "attributes” along with exauples

of "referents" and '"non-referents”

for cach, Then the construction
of generalizations from underlying concewvts was explained in detail.
Lastly, the differing methods of teaching (1) concepts and (2) gene-
ralizations was covered thoroughly. The fact that on: of the staff
menbers is an cconomist by training but has taught undergraduate

and graduate studics rethods courses was of great help. 1In addition,

the two stafi economisis attempted to help by continually using cx-

amplces from the Wisconsin Department of Public Instruction's A Concevn-

tual Framework for the Social Studies in Wisconsin Schools to illus-

O

trate econumic conecepts and generalizations,

The materials developed by participants were varied but the staff
judged then suérisingly good, end actual exverience in the semcster
following the Institute demonstrated that the materials in general

were being successfully utilized in the classroom. The most
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effective materinls were probably those vh;Eh developed a set of
concepts and generalizations through several jrades, For exauple,
four tcachers in the Elmbrook school systcm developed concepbs and
generalizations in the erca of monetary cconomics for use in the third
grade, in the sixth grade, in a tenth grade course in American his-
tory and in an cleventh grade coursc in American problems. The unit
emphasizes that conceptual teaching is a systematic way of introducing
economics within a kindergarten through tvelfth grode framework. Simi-
lar units on scarcity (kinderpgarten through the sixzth grade), price
(grades 4 through six) ané specialization (grades one through six)
vere developed which covered work in more than one grade,

On the other hand, scveral curriculum projects developed economics
within a conceptuzl approach but concentrated on & single course or
a unit within a given covrse, For example, four teachers and one
social studies supcrvisor from the Milwaukee Public Schools developed
both a teacheres gulde and crxtensive student materials for an cleventh
grade course in practical cconorics (consumer cconomics ané the eco-
nomics of the world of work) for inner core schools. These materiuls
arc currently being field-tested and shouldé demonstrate how the prin-
civles of econorics can be taught within a course in practical or
consuncr economics, Three teachers from the Wauﬁatosa gchopls de-
veloped a siv-weck unit on an introduction {0 ccononicsas a discinline
for use at the cighth or ninth grade level; this unit s:iould prove
useful for the increasing number of schools thalt sre covering economics
at the seventh, eighth or ninth grade lecrel either for part or all of
a semester, Other curriculum materials were devcloped to cover @& coursce
in consuner ccononics atthe twelfth grade Tor better cstudents, a unit

-17-
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on cconomics for an eighth prade coursc in:goography, and a unit on
supply und denaud for a Lwellth grade course in cconomics, chcrql
of these projects developed offective materiale but their cffective-
ness would have been enhanced if they could have been vlaced within
a franecvork of naterials covering kinderparten throuszh the twelith
grade,

One important advantage of the curriculum projects was that they
forced participants to make cutensive surveys of the materials svail-
able, and almost cvery project contained an extensive bibliography of
materials that had been ecxamined., As was mentioned carlier, there
vas minimal resistance to the curriculuam vrojects, contrary to the
expcrience a8t the two previous II,D.E,A, institutes, and participants
rat2d then a valuable part of the Institute., Members of staff also
felt that the projecets were an essential pert of the Institute, for
they not only produced materials for the use of the school systems
involvcd but also helped participants more thoroughly understand the
process by which the principles of economics can be introduced into
the classroom. Samples of the curriculum units developed at the In-
stitutc are attached to this report and furnish concrete evidcnce of
what was accomplishcd in the relatively short period of six weeks.

One important characteristic and strength of the Institute which
should be mentioned was that a group cohicsiveness and sense of
rapport between participents and staff dcveloped which sharply diffe-
rentiated it from the regular college class. Participants ate lunch
together several times a weel and particivated in scveral group re-
creational and social functions, including a reception and party at
the home of the Dircctor. Members of the Institute staff particivated

~18-
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regularly in the preup luancheons, ficld Lribs, and soclal and ro-
creationul actlivities of the group and encouraged viciting lecturcers
to do the same. Onc minor but indicative point that can be mentioned
is that the Direclor and Associate Director made it a point to learn
the names, position and city of origln of cach of the participants,
something that neither of them manages to accomplish in his repgular
college classes. Furthermore, members of the staff got to knoﬁ nany
of the participants quite well and had frequent opportunities to
discuss topics of mutual interest, not always economic4ones, with
them. The participant evaluation forms showed that they felt that

the esprit de corps of the Institute contributed importantly to the

success it achieved.,

The follcwing quotations taken from the evaluation questionnaires
f£illed out anonymovsly by participants at the end of Institute will
give some additional insight into the participant opinion:

1. "I particularly enjoyed the Tlexibility in the program in
vhich (i) participants had a choice on content in clecs
sessions after two weeks, (ii) projects were structured to
.meet the needs of the school system, (iii) resource peovle
spenft a great deal of time with participants on their pro-
Jects and (iv) some stress was put on the process of educa-
tion....Excellent program! I am sure that it will be diffi-.
cult to rind another Institute that could fit the needs of a
school system better."

2. "The economics instruction was outstanding. I found out if
you really understand the conceptual approach, the tools and

methods are not all important., Staflf professors did an
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excellent job with just leetures and a blackboard, It is ti »-
apeutic jor teachers to be cxposcd to souwe hard-noscd, log'.-
cal thinking by some riforously trained individuvals....lx-
cellent institute -- highest rating possible. Fost stiumulating
t

sunaer I have spent in 20 years.'

"I was aided in several ways: (i) I think 'ay ecconomi: think-

w2
.

ing has iuproved -- I started with no forzal backzround(ii)

T an less fearful of the conceptual approach (iii) I have some

practical nuterials to take back to the classroon., I know

I was helpcd greatly by the work on my project, 1 found a

wealth of m2terial that wil) be useful to me. The fact that

there was a willingness on the part of the siaff to help the

individual teucher do vhat he himgelf wanted to do was iwpor-

tant. From my own standroint, I can only say I benefitcd

greatly,”

. "The most significant trenefits I received from the Institute

vere {1) an avareness that someonc cares a4 that there is

an accepted, vorkable progren for the conceptual teacking

of cconcnics (3i) basic economic knowledge and usable ex-

saples (3141) unlinited resouvrces and guides to work frou.

«».In short, I have attended seversl other institutes, but

honestly, this has been the most viorthwhile. It will have

a rore lasting effect.I en st last given sgone conarcte mate-

rial to vork with and come straight answers on what to teach!
These conments and many cthers in a similer vein th&at could have teen
cit-d indicate that participants felt that the Institule was a produce
tive and meaningful experience.

In sumemry, the objectlve evidence of the "Test of Eednoule Under-

standing,” the rcsulls of the final exaz, the gencral excellence
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of the final curriculun projects, and the éubjectivc evaluation of
both staff and narticipants indicate that the Institute succ§cded in
substantially accomplishing its main objectives ¢nd contribated im-
portantly to the understanding of the participanls both in the content
area of ccononics and in the procedures, methods, and materials
escential for teaching economics effectively within a K-12 conceptual

frasicwork.



Educationil Personnel Developacnt Act Institute in Fconouics
University of ¥isconsin-lilusulkee, Jun2 23.Aueust 1

Sponsored in Cooperation with the Wisconsin Tepartrent
of Public Instruction and tre U,S, Office of Flucation

I. Eligibility: First priority will be piven to teacherz end aduin-
istrators, K-12, from the 1h ccoperrting scheol systums In the
Wisconsin Neovelop~ental Econonie Eiucetion Frograv (U,F.E.P,).

If not ecnoush applications sre receivel from cducstors in the
D.EJE,P, schools, psriicipants will e sclected fren othur Vils-
consin schools. Out-of-state applicants will be selected only
in the unlikely case that insuffici~nt applicavicns aras reccived
fron within Vlisconsin.

11, Objectives: The pereral obj:ztive of the Institute vill be %o
help participsrts so thot thoy ray Le eble to assuse a leadership
role in the more cffcetive introduction of cconorics within o
conceptual fracewvori in their our L,YE,F,P, s-lool syster. To
accouplish this garoral ebjective, there will v ‘vo suveldiary
objectives:

1. To give participants ~u understariicg of the besie prin-
ciples snrd theoreticnl) strusiure ¢ cconenics, oo that
Lthey will undzrstand the orzanization of ereronics into
a conecpluzl frowcwork for use ju the i1 12 clz2esroor.

2. To deronstrute the mettats nrd saterials that shovld be
used to insvre (b2 2ftective introducticn of sccnonics
within 2 corceplusl frvacvork into the classroom. Whore
desireble, portiecipsorts vill b aided Lo Lic writing of

\ approjrizte teacher =pd studsnl »~atlerinln.

-~
o
~
~

Two importent polnts should be noted:

1. Sufficlent flewibility will be introduced inrto the Ir-
stitute, so tral participants o2y vork individvally
in spetific sreas thet 1111 help Lrer in theie own
school systen,

2. It ts expected that mest of the participantie will have
had little or ro training in ecorosnics avd no-one should
refroin frov epplying baceuse of a fear thal Lhe econoriers
covered will e teoo advanceld,

ITT, Tates end tiu:zs Th: histitote will rur fres Jene 22 throueh
August 1. In order to co.ply with U,5, Offlce of Fiucation re-
quirerssnts, clsss or Individunl werk sensions 4111 te held froe
G:00 AL, to 1207 Ps0n, Forday throt Frilay o s niterpoen
seatiors froa 1:32 o -:20 V.10, Teestiy  Vidresiny, 0 Thar-lay,
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1v,. Credit:s Applicants who wish to do so may enroll for six scnoster
hours of graduate credit in education.

v, Stiperds: Applicenls will recelve 75 per veek.iplus $15 per week
for cach eligiile dependent. Stipends are in nost cases tax free,
Mo tuition or fees will be crarced. However, particiysnts will

pay their own costs of travel, roow and board, «nd textlLcooks.

VI, Staff: Director - Dr. Leon M. Schur, Director of the Conter for
Yconomic Education, Professor of Fronorics, Fiofesser of
Currieculum &nd Instruction, The Univorsity of Wisconsin-
Milwavkee,

Associate Director - Dr. Gerald A. Weostou, Assistart Pro-
fessor of Econonics, Wisconsin State University-Whitewatsr,

Staff Edecator - Dr. Louis Kittschof, Erccutire Directlor,
Wisconsin Stnte Council on Ecero:ie Edueation and Assistont
Professor of Currfculun zpd Instruction, University of
Wiscousin-iii lvaukeeo,

Lectur:rs and Consultants - Jn additjon e 4
staff, seven ecouorists 2rd cducationists fvo
academic year counscliants for (he DJEE,.P, vr
apprar ou the rroiraa as gusst lecturers and

he regular

= amony the
ajeect vill

alel

ceulianta,

X, How to apply: Applicants shiculd bave the enclosed ! pplication for
Adnission” erd "Confidentis). Fvaluaiion” ror:e eccoplcies and
sent 0s soon as possitle to the following aiihiese:

Dr. Loow M. Schur, Diractor -
Center for Leonomic Liueation
Po)ton %17

University of ¥Wisconein-liilvnukee
Hiluaukee, Wiscongin 53271

The posttark deadline for sutxission of application is April 6,

1949, Participsnte vi11 be potifie? of thzir seleclicn Ly Apri)
19, 1969, ‘
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The UWUniversity oF Wisconsln-—Milwaukee

e T T MILWAUKIZE, WISCONSIN 53201

¢ CENTER FORR ECONOMIC EDUCATION

It is a pleasurc to rotify you that you have heern celectnd as a rarticipant
in our £,P,D,A, Institule in ¥covomics, mirl I wish Lo cxtend to you ny con-
gratuistions, ‘

If you plan to accept uppointrent as o participant in this Institule, the
following three items must be mailed 1o leter than iny 2, 1959,

1. A letter of cceentarnce,
2. The encloscd 4ppilication for & stipend Fora (00-7213).
3., The attached Questionneire with Lie correct boxes checked,

Unlest the abeve inatruetions evre follewed, we shel) 1o forced by the U,S,
Office eof Fducalion requirescnts Lo drep your rame frea the 1ist of Yustitute
enrollees on the «orning of sy &, 1949, end select a replacenarnt fiov the
waiting lisl of elternale coididates. If you will Le unnble to ettend e
Irstitule, I %ould appreciate your rotifying ~e as soon as possible.

Y will seud you furthrer infornation etout the Instituce anl our curpue once
we have & conpleted list of participants, bul plense fcll free to wirite me
at any tine if yov huve sny questions or if I can te of help in any way,

I shall look forward to welcotning you to our Institute &' vant te acsure you
that the staff ard I vill do everything ve cén to reke it teth en enjoyable
ard seaningful experiernce,

Sincerely yours,

Leon !!, Schur
Director

-y

12astr
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The University of Wisconsin-Milwaukee

Ly

e, ¢ MILWAUKEE, WISCONSIN 53201

T

® CENTER FOR ECONOMIC EDUCATION

The Admissions Cormittee of our E,P,D.A, Tnstitute in Economics had the
difficult task of choosing thirty-six participanis froa asorg =any qual-
ifled epplicants. Wrile you were not one of the thirty-six participants
sclected, I am happy to nocify ycua that you wiere among Lhe {wenty slternates
chosen, )

The thirty-six people :hi0 gere selected have teen requested to infora ne

of their acceptance by ro later than Mav 2; therefore, we should te able to
notify you shortly thereafter <hather or not we will te able to &ccipt

you &8 & participant in our Irstitute, If yvou vish Lo bLe enrolled &s mn
alternate for our Institute, th~ U,5, Office of Fduvoation requires that

you scrd me & letter of acceptance by tay 2, 1689,

I know the alternate status is in =any ways an unscalisidctory orc, but please
have patience with us; we should te &able 1o 2larify veur status ir o few weeks.
In the weantize if you have any questions, please frel [ree to write re,

Sinverely yours,

Leon M., Schur
Director

INSttr
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The University of Wisconsin-Milwaukee

1. MILWAUKEE, WISCONSIN 53201

® CERTER FOR ECONMOMIC EDUCATION

I am sorry to inform you that we were fingble {o seleet you as a
participarnt iu our E,P,DA, Institute {n Yeonowics, 4s you probably

know, first priority in the selection of perticiraris sient to teecliers

in the 16 participuting YWisconsin Dovelopenta) Feorenle Fducetion
Program scheools, Applications froa Lhese schooale vere so grest {u
number, that wo were able to accept only & very few narticipants
from the ron-N,E.I’, P, scheols ard Fad to turn dovn ieny applicants
who otherwise met all ovr requircments and would wur? ou*tcdlv have
contributed wuch Lo our Institute,

I vanl to thank you for your interost in our Institute ond to urge
you to plesae let me krow if there i5 any way I cern Le of hely in
your efforts in ecoronic educatiorn,

Sincerely,

Ieon M. Schur
Director

IMSetr
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The University of Wisconsin-Milwaukee

MILWAUKEE, WISCONSIN 53201

® CENTER FOR ECONDOMIC EDUCATION

T0: PARTICITALTS I THE ETPA
INSTI1VUIE IN ECONOMICS

FROM: LEON M, SCHUR
DIRECTOR

DATE: JUNE 6, 1649

It occurred to me earlier this veek that cur Institute w1l tegdn in a few
weeks and that I had better gend ovt a brief inforwatfional lctter to you,

In regard to housing, we have followed the inastructiors you gave us on our
oripginal questiomnaire. If you asked for a roon in ‘he canpvs dovuiterics,

f reservation has teen made for you, Houwever, I zhould warn you that

very

feow single reons or roons with private beih will be avaflable, Individual

two or three lunches together as a group, 5hose participants stoaylng

zeals ean bte purchased in the Union, nnd cach veek 2 will protably ent

at

the dor:s should roport uren srrival on caapus to Yolten Hall, 2512 Fast

Hartford Avenue,

Those of you vhe requested help ia firling off-caunpus housing {roxn our
Housirg Fureau should have heerd froq thom, I you 4id not, please et

me Know,

The required p-pertack tex’s for the Institute uill be the following:

1, PRasic Feenonics, Re ¥, Trenton, Sccond Fdition, Arpleton Ceitury

Crafts, 19CH, 33,95, -

2, Teachers Guide to Developrental lcononie Puceticn Tronracs:

fart Onc:  Feeroale Ideas and Corceptn: Fort Twe: OSuwestions

for Grade rlacenctt aul bovelapioit of Leonoaic 1dcas _-ni Concepts

{Joint Council on Ecoro.ic rducation, LXL), 31,00,
They will be available for purchase upon your &rrival on campus,

I should &lso note thal if you are ndt coing from the lilvaukee arca

evd

have any curriculusn units, tiats or supplerentary saterinds in econtric
education tiat wvould te relevant to the yonoral work of our Institule, please

bring then along, .

Arother §t~a in which you will urdevit=ily te Interested 5 thn =ettnd of
paysent of your stirend. Ore-hadi of your stiyperd plus dependency allovance

El{lC . - 27 -
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Participants in the EFDA
Page 2
June 6, 1959

will be paid the first or rnecond day of the Inatitute with the other
one~half to Le paid during the f£4fth weck of the Instituie., DPlease
rerenber that no travel funds will be provided Lo participarncs,

The repular recreational, cultural, ard social opportunities of the
University and the City of Milwavkee will be availeble Lo perticipants,

The Institute staff will make every atlempt to sce that participants

enjoy social ard recreationnl ovents as & group as well as on an In-
dividual basis. There will be an opcning receptior, a plenic and other
social events, Informal clothing will, of ccurse, be suitable for classes,

In general ye will meet from ©:00 AL, to 12:00 licon, !sndey through
Friday, and 1:00 to 3:00 P,M, Tuesday, Yednesday end Thursday. The
format of our Institute after the first tvo weels i1l ke guite {lexi-
ble, We will have formal lectures acd discussions o riicra-ccononics
during rost of tune first ucck of the Institute ard on wvacro-econonics
during the seccrd week, Some individuzls-on the Y.asis of previous
course work in econouics ani their stores on the 4costs of ccononic
understaniing to bte wdainisvered durivg the first 4oy of the Institate
may bte excuzed from these sossions ard assizned Lo other work,

The topics In cconowics and ccononic ecducation ubich will Ye covered

In the last four weeks will be deterainsd afler discussions vetucen
wenters of the slaff and participants in the Irstitute, lest of you
will come as part of a group from a particular PV, B,P, schkool systes
which has already set specific otieclives. often the writinrg of curri-
culum matorials, to Yte echieved Jurin: (ke Instiiute, Those individuals
who have not nao yoet eet such specific otiecctives shovld give thought
to this matter in the next two weeks, o thnt they nay condult with mam-
bers of the staff es scor as rossible Lf‘(l thedr errival at the In-
stitute anl specify such ol jectivern, he sereral ajs of the Institute
is to aid individuals, so thul upon their relur:s Lo their ncheol systen
trey may have Lhe treadest pessible fapact on the expansion &nd iaprove-
nent of its teaching of cconomics,

Our Institute will begin at 9:00 A,M,, Honday, June 23rd, in Ra. 1L5,
Polton Hall., If you find thal for any reason you canrot make LLis
secssion, please let me krow a8 2001 as possitle, I tave enclosei a
map of our campus vith L2y I'all and iolton Hell efrcled, I have
tried to give you 811 Lhe inforaation you way nealy but i you have Any
individual questions, please feel free to urile we,

I hope the Institute will te lotlh & preductive uri enjioyalle expericuce
for cach of you, and I look forward Lo ~ecting you on June &3rd,

LI

Enclosure

[Kc

wll Toxt Provided by ERIC
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The Univorslty of. Wc consln-—Mi!wauKec

IJI

::i~> "' MILWAUKEE, WISCONSIN 63201

8 CENTER FOR ECONOMIC ECUCATION

ILIATER mi T JuE s-'?wwwwﬁywwwwu ,c-u;.u-on

[:R\j:

(UT ‘f,o: u!':' E.T.“D.f\. 'J]IBTPIUL’E .01 ECOLO:ﬂCS

I, I ropsxd to praduate crcdit for tha Xnatitute:

I shal)l £411 out the “Arnlicatlon for Adzisuion” and “Suumnsr 8cpe
siora Application” forva vhich vou have enclosed ard return thea

to the Craduate Behosl of tho giggi;wii, of lireonrin-tiluavkee

ag GOCH Lo poluible, 4 R £EQUTHLI NG Tinab Glibllal LlUDﬁull}tﬂ
fromn cach college or undveraiiy which I hove uttenfcd be asent to
tho Gradvate Schund amd cu cuaxe that wy application chould be

coupleted 4f poesible by May L, 19458,

I would like to repister us o "npecial student, co thet upon cuc-
ceouful cuupletion of tha Insltitute , you way ceortidy to ny aschool
systen or o a dusigratal univeraity that X have cavned oix howra
of greduate credit, If X intend to tranafer the croddt to another
univerrity or to my school ayuten, I chsll deteialn2 fuacdfatelyv
vhether they vil) accept graduste credit carned as o "spoelel ntu-
dent" rot edaitted to Univerxsity of Hicconsin-lilvavkee Gradvste
Behool, X ohalx 411 out oind roturn to vou the "Beuner Gerslons

Avplication" forn, (¥ have enoloaed A TVTaner Gonslons Aypllestion”

fora vhich every varticipoent =muat S0 ove and yeturd ag ¢oan s
pongible, We have 241dcd out the atudy iict for you and chaldl
apprecinte your deojing thz b2at you cin with the rent of the forr,
If you have woplicd for cdafcdbion to our Gradvate fchool, you chould
check one of tha Loxes in Parat L; 4 you dld not cpply for edafc-
alon to our Gradvate School, you chould chaek ong of the bexes in
Part 1. If you wro r2gleterinvg oo @ speclal otudent, you should
return the completed Suraar Goegalons Application forn to*go. It
you cyplying for ciaission to our Graduate School, the bHuazoy Ges.
sions Application fora chould b2 eent to the Grajuate School clony
with thelr Applicition for Adalsalon fora, )

1X, In terna of houning arrongeacnts for the Ynastitutey

I would like you to reaerve & xoom for se ln'the caxpue dornitories,

I would like to Live off carpus and would like help froa your Rous.
ing Pureau in finding sultable living quarters,

I will pot need help in making housing arrangeaents,

.
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LIST OF FARTICITANTS IN
1959 E,P.D.A, IWSTLITUTE III ECOROLICS
UNIVERSITY OF WISCON3IH-MILWAUKIE

Peter Hans Anderson
L29 Chestnut Street

Fau Clajre, Wisconsin 5L701
Lonsfellow School

512 Balcon

Eau Cluire, Wisconsin 54701

Janmes R, Belland

2027 ¥ast Kenwood Peoulevard
Milwaukee, Wisconsin 53211
Horth Division Higzh

1121 VWest Center Street
Milvavkee, Wisconsin 53206

Elcanore B, Poris

1091 Darnell Lane
Greerdale, Wisconsin 53129
Rew Llerlin Center &chool
i385 lorth Calhoun Road

Hew Berlin, Wisconsin 53151
Richard W, Callender

€029 I'oyle Street

Greendale, Wiscongin 53129
Poys' Technical Hich Scthool
319 West Virginia Sireet
Milvaukee, Viscousin 53284

Georpe G. Conon

602 Layrard Street
Sun_Freiric, Wisconsin_ 53592
Sun Prairie High School

220 i ‘oncke Drive

Sun Prairie, Wisconsin 53520
Robert A, Nonegan

2001 South C7th Street

Hest Allis, Wisconsin 53227

Milvaukee Public Sclicols
5225 ¥est Vliet Street

Yilwavkee, Wisconsian 53208
John F, Gallagher

2524 NLorth 39th Street
Miluavkee, Wisconsin 953210

Lonafellow Jr. Hih Schiool
7600 Vlest Liorth Avenue
VWeuwatosa, Wisconsin

8.

10.

11.

13.

1h,

Loren E. Graunke

815 Jcan Street

Neensh, Wisconsin 54956
Spring Road Elementary
1191 Winchestexr Rond
Neenah, Wisconsin 954956

Marlerne i, Griffiths
9230 Vlest Hational Avenue
West Allis, ‘Ei§gggs}n‘_~3??7

flales Corners of
Hales Corners, Wisconsin

Kevin Hansen

815 East South Strect
Appleton, Wiscorsin 54011
Faukena High School
101 Cok Street
Kaukauna, Visconsin

54130

Peter V, Harrington

934 North Ch ar Ridge Drive
Cedarburgr, Wisconsin 53012
Shorcvoot hibh School

1701 Faal Cepitol Drive
Srorcwood, Visconsin 53211

Thouas B, Jersen
7¢6 Conaress Street
Heenah. Uzscorsin
lleenah lirn Secteol
€11 Division Stiect
lleernaly, Wisconsin

549355

54956

Irene S, Jones

2833 North Downer
Milwaukee, Wisconsin
Atwater Cclool

2100 East Capitol
Shoreviood, Wisconsin

53211

53211

Loras R, Kotinek
141 Dennhardt /venue
Heenah, Visconsin 54955
llcenah High Sciool
611 Divicion Sireet
Reerah, ¥Wisconsin

54956

Whitnall Arca Sehg,

53130



16,

17.

18,

19.

20,

21,

22,

Jerone F. Kotnouvr
Lol Winnemac Avenue

Madison, Wisconsin 53711
Van Hise Jr, Hizh

545 Vest Dayton

lMadison, Wisconsin 53702

David G. Krueger
310-21nd Strect

Fou Claire, Visconsin ~5h70)

Boyd L]Lmentany Eeliool
Boyd,Wisconsin %h725

Patricia A, Laduig
3869 lorth 70th Strect
Milvaukee, Wisconsin
Brookiield kest iligh
3305 North Lilly Reced
Brookfiecld, Wisconsin

53216

93005

llonica A, MeCauley

645 Nortih 78th

Hauwvatorn, Y scensin_ 53213
Hauwatosa st Hlbh Scrool
11100 Vest Center Stirect
Hauvatosa, Wisconsin 53222

Phyllis J. lilclke

2226 Sovth 9,th
uCuu AlYin . Viscona ..A ,,3 27
Holes Corrners hLle: c:tazv
11319 Vest Goldsell Avenue
Hales Corners, VWisconsin

Anton J. liiller
63h Olive
Chippcun Falls, Wisconsin

54729

Chippewa Fulls Senior Ki:h
Chippewa Falls, Wisconsin

Dougles D, lMolzehn
859 orth 1llth Street
lanitovoc, Wisconsin 5h220
Washington Junior High Scheol
2101 Division Strects
Manitowoe, Wisconsin

54220

Thoras John Moran

210 llorth Blackhawk Avenue
Fadison, Wisconsin 53705
Cherokee Junior Hirch

4301 Chrrokee Drive
Madison, Wisconsin 53711
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24,

25'

26,

27,

28,

29.

Drucilla K. Munson
9102 Wesl Cleveland Avenue
West Allis, Wisconsin 53227

Brookfield Central
16900 Hest Gebhardt Road

Brookficld, Wisconsin 53005
Douvglas VW, lorelius

llorth Ray Fark

Rice Lzke, Wisconsin ShES8

Rice Lake Fublic Schools
Rice Lake, Wisconsin

lae L. Paykel
3920 lorth 100th Strect
Apt, b

¥iluvaukee, Visconsin 53222

Fairview llorth cflementary Cehond

Lo65 Rorth Calhoun Road
Brookfield, Vlisconsin

Gerald J, Postudensek
3438 Rudolph Road

Fau Clajre, Uisconsin 54701

Sherian Ilewentary
Route 28

Fau Claire, Wisconsin 54701
WiYlie B. Rogers

3857 lorth 17th Street
Hilwaukee, Visconsin 53285
Rorth Division Mirh School
1121 Vesl Ccnter Street
iiilvaukee, Wisceonsin 53206

.Warren T. Sclecuer

25¢0 Lefeter Avenue
Viauvatlose, wisconsin
Lonafellew Jr. High School
7600 Vest licrth Avenue
Wauwatosa, Wisconsin

Walter J. Siwpson
Roy. 106-A
Iron River, Wisconsin 5ufihy

Coxron Ji. School Dist. #1
{Horthwestern)
Faple, Wisco18in



" 30.

31,

32,

33.

34,

35.

" 36,

Charles A. Spring
Route 2, Box 39%

Two Rivers, Wisconsin
Washington High School
Two Rivers, Wisconsin

Ottis F, Swiger

2117 East Jarvis Strect
Shorewood, Wisconsin 53211
Shorewcod Senion

1701 I'ast Capitol Drive
Shorewood, Wisconsin 53211

Thonas R, Weber

901 Carletci, Place

Waukesha, Wisconsin 53186
Fairview llorth Elementary
L4065 North Calhoun Road
Brookfield, Wisconsin 53005

Harry E, Wilson

305 East 19tg Street
Kaukauna, Wisconsin 54130
Kaukouna Senjor

101 Oak Street

Kaukauna, Wisconsin 54130

Fred H. Wolters
4171 Horth 80th Strcet
Milwaukee, Wisconsin 53222

Lincoln Jr. - SBr, High School”

820 East Knapp Strcet
Milwaukee, Wisconsin 532C2

Sister Josile Zeimentz
18603 Lynn Avenue

Altoona, Wisconsin 54720
St, Mary's School

227 Fifth Street

Altoona, Wisconsin 54720

John H, Zweck

811 East Mason Strcet
Milwaukee, Visconsin 53202
Shorewood Senior

1701 East Capitol Drive
Milwaukee, Wisconsin 53211
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I.

Schedule for Individual Mcetings, by Group,
with Drs. Schur, Rittachof and Weston, Bmn, 517

University of Wisconsin-Milunukee and TX,

Wisconsin State University-Vihitewater
FOWDAY, JULY 1k

1,

7.

Brookfield 9:00 ~ 9330 A,l,
i, Patricia A, Laduig

ii. Druecilla X, llunson

iii, Mae L, Paykel

iv,. Thomas R, VWeber

Hew Berlin 9:320 - 9:hs A,l,
i. Eleanore B, DBoris

Vauvatosa 9:45 - 10:15 AM,
i, John F. Guollagher

ii, Honica McCauley

iii, Warren T. Schcuer

Vhitnall 10:)5 - 10:Ls 4.1,
i, Marlene M, Griffiths
i1, Phyllis J. Mielke

Milwaukee 10:45 - 11315 Z.M.
i, James R, Bellani

il, Richard ¥W. Czlicender
iii,Robert A, Donegan

iv, Willie B. Ro<zers

v. Fred H. Wolters

Shorewooll 11:15 - 11i:45 AL,
{, Peter V, Harrington '
ii, Ottis ¥, Suiger

iii.John ., Zweck

iv. Irene S, Jones

Madison 1:00 - 1:30 P,H.
i. Thownas John bMoran
ii, Jerome ¥, ¥otnour

Sun Prarie 10:h45 -~ 11:15 AM,
(with Milwaukee group)
i. Gcorge Conom

Wisconsin State University.-Fau

Claire

1, Chippeua Folls 1:30 « 1:h5 P
i. - Anton J. Miller

2, Msple 1:L5 - 2:00 P.M,
i, Walter Joscepli Simpson

3. Rice Lage 2:00 - 2:15 P,
i, Douslas W, Horelius

4, Eeu Claire 2:15 - 2:45 Pl
i. Peter Hans Anderson
ii. Gerald J. Postudensek

5. Stanley-Boyd 2:45 - 3:00 PN,

(il Fap Claire grovn)
1. D, 4, Krucger

JUESDAY, JULY 15

T1z,

33 -

Attoene
i, Sister Zeimente

Wisconsin State University-Oshkosh

l.

Kzvkhauna 1:15 - L:45 PN,
i, Herry ¥, Viilson
i1, Ievin Hansen

“Foenitewoe Curriculun Center

1:h6 - 2:15 PLI,
i. Douglas D, Molzahn
ii. Charles A, Spring

Heenuh 2:15 - 2:45 P,
i. Loruen E, Graunke
1i. Thomas B, Jensen
1.1, loras R, Kotinck
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Monday, June 23

Assignment:

Tuesday, Junce 24

Assignment:

PROGRAM: E,P.DN.A, TUSTITUTE IN FCOROMICS
JUIE 23 - JULY L, 1909, FOLTON HALL ROOM 145

9:00 - 9:30 4,M, - Welcomne to the Institute and Introduction
of staff, Dr, Leon l. Bchur, Director, Center for Yconowic
Education, University of Wisconsin-Milwaukee,

9:30 - 10:30 AM, - Test of Fconomic Understanding” or

"Test of Understanding in Collepe Kcorowics, pro-test.,

10:30 -« 10:45 A,M, - Coffce break.

10:45 « 12;00 Noon - The Structure of Economics: Positive vs,
Normative Economics ~ Dr, Schur.,

Rapic Economics by R. W, Trenton - Chapter 1.

e A S e A

seachers Guide to Developmental Yconomic Education Propran:
Part Oue: TFcononmic Tdeas and Corcopts - pp. 1-10,

9:00 - 10:30 A,M, - The Economnizing Problem; Searce Re-
sources and Unlinited Wants - Dr, Gerald A, Weston, Depart-
ment of Economics, Wisconsin State University-Whitewater,
10:30 - 10:h5 AM, - Coffee break,

10:45 - Hoon - How Our Kconomic System Answers Three Basic
Questions: 1) What end How Much to Produce, 2) How to Pro-
duce, and 3) Yow to Distribute Output - Dr, Veston,

12:00 - 1:00 P,M, - Group luncheon - Union, Ra, 205,

1:00 - 3:00 P,l4, - Organization of Group and Individual
Projects - Bolton Hall, Ra. €O,

Basic Econonics - Chapter 2,

Wednesday, June 25 9:00 - 10:30 A.M, - Cortinuation of the Previous Discussion

Assignment:

Thursday, Junae 26

of the Organization of Qur Economic Systen,

1C:45 -~ 12:00 Noon - Operation of & Market Econonmy and tne
Role of Prices

12:00 - 1:00 P,M, - Group luncheon - Union Rm. 205.

1:00 - 3:00 P.M, -~ Consultation with Staff on Individual
and Group Projects - Bolton Hall, Rm. 60,

Basic Economics - Chapter Ut and
Economic_ldcas and Conceplts, pp. 10-22,

0;00 - 10:30 AM, - Institutions of a Capitalistic Economy -
Dr. Westorn, :

10:45 - 12:00 Noon - Market Strvcture: Compelition and
Monopoly - Dr., Weston

12:00 ~ 2:00 P,M, ~ Group Luncheon

- 34 -



Lo L, 1100 ~ 3:C0 P.M, - (roup Projects - Starf,

Assignments Bagic Beononics ~ Chapters 6 and 7.

Friday, June 27 9:0C - 10:30 A.M, - Governuen®t .n the Americen Econony -
Pr, Weston.

10:45 - 12:00 Noon - Review and Discussion of Micro-Ecoromies -
Drs, Sehur and Yeston,

Assigrment: Rasic Eccnomies - Chapters 3 ard 8,

Monday, July 30 9:00 - 10:30 A,M. ~ An Introduction to Macro-Economics - Dr.
Schur,

10:45 -~ 12:00 Noon - Gross National Product -~ Dr. Weston,

Assignnente Basjc Econcaics - Chapter 15,

Tueeday, July 1 9:00 - 10:30 4,M. ~ The Role of lioney and the Banking Systemn -
" Dr., Schur

10:45 - 12:00 Noon - The onb]e1 of Price Stability; Monectary
Policy - D.. Schur,

12:00 - 1:CO0 P,M, - Group Luncheon.
1:00 - 3:06 P,M. ~ Group Projects - Staff,
Assignment: Basic Economics - Chapter 13,
8:00 P,l, - Reception sponsored Sy the Wisconsin State Couticil
on Economic Edvcation at the home of the Director of the In-

stitute, 173 West Suburban Drive, Fox Point,

Wednesday, July 2 9:00 - 10:30 A,M, - The Role of Debt ia the Economy and Fisecal
s Poliey - Dr, Svhur. )

10:45 - 12:00 Hecon - The Determinants of Ecoromic Growth -
Dr. Schur,

12:00 - 1:00 P,i, - Group Luncheon - Union, Rm, 205,
1:00 ~ 3:00 P,M, -~ Group Projects ~ Staff,

Asslznment: Basic Economics - Chapter 1k,

Thursday, July 3 9:00 - 10:20 A,M, - Problews in the Atta nment of Full Employ-
ment, Price Stability and Maximum Economic Growth - Dr. Schur,

10:45 - 12:00 Noon - Review and Discussion of Macro-Economies
- Staff Economists,

12:00 . 1:00 P,M, - Group Lunchecon,

1:00 ~ 3:00 P,M, - Group Projccts - Stafi,

e 35 -



Acsignment: Basic Ecnnomics - Chapters 16 and 18,

Friday, July I Holiaay,

The purpose of the morniag lecturcs In econonics of the first two weeks is
to lay down the basic theoretical structure of economics in toth the micro-
and macro-areas in order to provide an understanding of how economics may be
conceptualized for introduetion into the olassroom. As much of the renain-
ing time in the Institute as the participants wish will be devoted to an
exanination of more specislized areas of econonics and to formal work on the
transfer to economics into the classroon,

- 36 -



Progran - ,PD,A, Institute in Bconomics
University of Wisconsin-ifilvaukee, July 7-11, 1969

Monday, July 7 9:00 - 12:00 lloon - Individual and Group Projects.

Assignment: Basic Fconomics - Chapter 10.

Tuesday, July 8 9100 - 10:30 A,M, - The Deteraination of Wages and the Dis-
tribution of Income - Dr. Melvin Lurie, Chairsan, Departuent
of Econcmics, UM, ‘

10:45 - 12:00 lioon - Investment in Human Capital - Dr.Lurie
12:00 - .:00 P M, - Group Luncheon . Union, Ru, 205,

1:00 - 3:00 P,M, - Motivating Students with Particular Appli-
cetion to the Teaching of Economics - Dr, Rittschof,

Assignment: Baric Feonornics - Chapter 12,

Wednesday, July 9 9:00 - 10:30 A,l4, - The Economics of the Labor Union - Dr. Lurie.
10:45 - 12:00 Noon - Problems ¢f Labor and Manpower - Dr, Lurie,
12:00 - 1:C0 P.l4, - Group Luncheon - Union, Rn, 205,
1:00 - 3:00 P.M, - Group Curriculvs Projeets,

Agsignuent: Economic Tdeas ard Concepts - PP. 22-L8,

Thursday, July 10 9:00 - 10:30 A.M, - Attainment of Full Employment, Price Sta-
bility and Maxinum Lcovomic Growth - Dr, Sr .ur

10:45 . 12:00 Moon - The Determinants of Economic GrowthnDr.SChqr
1:00 - 3:00 P,M, - Group Curriculun Projects.

Assignment: Basic Econowics - Chapter 20.

Friday, July 11 9:00 - 1M:30 A,M, - Economics of International Trade - Dr.l\leston

10:45 - 12:00 Noon - Review and Discussion of Economics covered
during the Veek - Dr, Lurie and staff econonists.

Assignment: Fasic Economics - Chapter 19,
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PROGRAM - E,P,D,A, INSTITUTE IN XCONOUICS
UNIVERSITY OF WISCONSIN-MILWAUKEE
JULY 14-18, 1959

Monday, July 1k 2:00-12:00 Noon - Work on Group Projects including Scheduled
Ses

esslons with Staffr,

Assignment: Teachez uuxde to D,E,E,P., Ia“t TvO' Suwvesnion° for Grade

e

e e e o gt

read dppropllutc scction ot eltncr elemcntary, juuior hlgh
or scnior high Jevel.

Tuesday, July 15 9:00-10:30 - The Role of Venturc Manapewment in the American
Economy - Dr, John Komives, Director, Center for Venture
Manggement,
10:45-12:00 oon - Work on Group Projects.
12:00-1:00 P,M, - Group Luncheon, Union, Rm, 205,
1:00-3:00 P,M, -~ Group Projects; Scheduled Sessions with Staff,
Assignment: Econcnic Education Expericnces_of Enterprising Tcachc‘u,‘

read approprlate “section at either primary, intermediate,
junior high or high school level,

chnesday, July 16 9:00-12:00 Noon - Work on gzoup Projects Including Consulta-
tion with Dr., Duane H, 8ackett, Chairmun, Pepartment of Flemen-
tary Education, and Professor Jcrzy Johnson, Department of
Econcnics,both of Wisconsin Stete University-Eau Claire,

Professors Sackett and Johnsen will be with us Wedhesday,
Thursday, and Friday and will be available for consultation
and special lectures, Institute participants will be polled
forsuggestions as to the type of help they would like to
receive,

-12:30-2:00 ~ Group lurcheon at Karl Ratzsch's Restaurant,
320 East Mason,

2:30-3:30 ~ Tour of the Port of iMilwaukee aboard the Yacht,
Harbor Escort, of the Board of Harbor Comuissioners.,

Assigrment: What Are Economic Problems? by Lewls E. Wagner, pp. 1-18.

Thursday, July 17 9:00-12:00 Noon - Group Projects - Drs, Sackett, Johnson and
Staff.

. 12:00-1;00 P,M, - Group Luncheon ~ Union, Rm., 205.

1:00-3:00 P.M, - Video-tape Lecture by Dr, Lawrence Senesh,
Professor of Economic Education, Purdue University followed
by discussion and question period - Physics and Enginnering
Building, Rm. 135,

Assignment: Econoxic Topies, Thirty Articles {ron the Nrwﬂlggkgy

Joint Council on kconomic Education, pp, 2-30,
Friday, July 18 9:00-12:;00 Noon - Group Projects - Drs. Suckell, Johnson and StafY.

ERIC -
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Monday, July 21

Assignument:

Tuesday, July 22

Assignment:

PROGRAIY - ¥,P,D,A, INSTLTUTE IN RCOLOMICS
UNIVERSITY OF WISCONSIN-MILWAUKEE
JULY 21-AUGUST 1, 1859

-

9:00-10:30 A M, - “"Role of Labor and Lator Unlons in the Ameri-
can Feonouwy" - Mr. Bertram Mclamara, Director, District Wo. 32,
United Sttel Workers of America and Mr, Ralph Koenig, Dircclor
of Education, Region 10, United Automolile Vorkers International
Union, ‘

10:45-12:00 loon - Group Projects.

Basic Economics, Chapter 20.

9:00-10:30 A,M, -~ Panel discussion on the "Role of Business in
the American Economy" - Mr, James Taylor, President, Taylor
Electric Company; br, John Kelly, President, }4idland Netjonal
Bank; Mr., John Koss, President; Koss Electrenices; and Mr, L.
Wa, Teweles, President, L. Teweles Sced Company.

10:45-12:00 Noon - Participants will be divided into four sub-
groups, each of vhich will he able to discuss the role of bLusiness
in the econony with one of the business panalists,

12:00-1:00 ?,M, =~ Group Luncheon - Union, Rn. 205,

1:00-3:00 P,M, - Group Projects.

Baslec Iicononics, Chapter 21,

Wednesday, July 23 9:00-12:00 Hoon ~ Group Projectls.

12:00-1:00 P,M, - Group Luncheon - Union, Rm. 203.
1:00-3:00 P}, - Group Projects,

Professor Claud Thompson, Departrent of Secondary Education,
Wisconsin State University-Oshkosh will be with us Vednesday and
Thursday and will be available for consultation with all par-
ticipants. A formnal schedule of appointments with him will be
arranged for those from the Oshkosh area,

Thursday, July 24-9:00-12:00 Noon - Group Projects.

Friday, July 25

12:00-1:00 P,M, - Group Luncheon - Union, Rm, 207,
1:00-3:00 P14, - Group Projects,

8:00-8:30 5 .M. - Coffee and Sweet Rolls, Kenwood Conference
Center.

8:30 AL11,-2:00 P,M, - Playing of Pusiness Game under the Guidance

of Members of the Maculty of the UM School of Business Adminis-
tration and Rusineas Representativos,
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Monday, July 28

Tuesday, July 29

9:00-12:00 Hoon - Croup I'rojects

9:00-10:30 A,M, - Apriculture in the American Economy and the
Policies of the Wational Farmers Union - Mr., Gilbert C. Rohde,
President, Wisconsin Faruners Uniun.

10:45-12:00 Noon - Economics of the Vrderdeveloped Countries -
Dr. A.G, Ropers, Department of Economics, UWM,

12:00-1:00 P,!M, - Group Lunchieon - Union, Ru. 205

1:00~3:00 P,l, - Continvation of the Economlcs of the Under-
developed Countries - Dr, Rogers,

Wednesdey, July 30- 9:00-10:30 A M, - Agriculture in the American Economy and the

Policies of the American Farm Bureau Federation - Mr, Robert
Davie, Visconsin Farm.

10:45-12:00 Koon - Problem of Internationsl Liquidity and the
Balance of Psyments - Dr. Schur,

12:00 Noon - 1:00 P,M, - Grbbp Luncheon - Union, Rm, 205,

1:00-3:00 P,l, - Comparative ﬁccnomic Systemes ™, Weston,

Thursday, July 31-9:00-10:30 A,M, - Selecied Reperis on Group Projects.

12:00-1:00 P,M.

Friday, August 1

10:¢20-~12:00 Moon - Review and Discussion of kconomics and the
Conczptual Teaching of Eronomics « Dxs, 'Rittschof,” Schur and
Weston,

12:00-1:00 ¥,M, - Group Luncheon - Union, Rm. 205.

1:00-3:00 P,M, . Final Exan,

9:00-12:00 Noon - Completion of Test of Economic Understanding
and Evaluation Report.
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Appendix A

Curriculum Development Process

1. Economics Workshop N
Dr. Jerry Johnson, Instructor
Eau Claire, Wisconsin

Al

B.

C.

D,

Economics - Wisconsin
Grade 4
preparad by Fern Martinson

Historical treatment of economic developrient of Wisconsin. Teaches
many basic economlcs concents in the context of: The Wisconsin Indian,
the trapper and trader, the ploneer and tne development of primary
industrics of Wisconsin. Unit has many cxcellent tcaching strategies.

Transportation and Trade: The Econonic Significance to Visconsin--
Past and Present

Grade 4

prepared by Patricia J. Popple

The unit develops several basic economics concepts appropriate to

- the elementary schocl course in 'isconsin listory. Sections on

activitizs and matzrisls are particularly good.

An Introduction to Economics and Money Management
Grades 6, 7, and 8
prepared by Judy Graoa

This unit provides a neans of teaching students about the basic functioning
of an econoaic system, Several concepts and genevalizations from the

field of economics are explored. Several sections in unit, such as

that dealing with povernment in econonics, give students the opportunity
for objective attitude formation,

Economics
Grade 1
prepared by Chippewa Falls Public Schools

This unit supgests activities which teach a variety of economics con-
cepts within the first grade social studies curriculun,

Econonic Aspects of Pion2er and Indian life
CGrade 3

This unit stresses a variety of economics concepts. Principal merit
of the unit is the detailed classroom activities which should assist
the instructor in teaching the stated concepts.



2,

3

Madison Public’ Schools

All units developed by:

Elementary Social Studies Committee
Department of Curriculum DeveIOpment
Madigon Public Schools

Madison, Wisconsin

A.

C.

D.

Human Acrion within the Expanding Yorld Coordinated with the Basic
Syatem of Man--Social, Economic and Political

This is a more complete edition of earlier K-6 guides produced by
the Madison schools, Organized around several themes common to
cach grade, the guide streseses concept development and strong
emphasis on inquiry and discovery centercd learning.

Guide to Teaching Economics--Perscnal Finance, K-6, Supplement to
Guide to Teaching Social Studies #~6

The process of production, distribution and consumption form the theme
for this comprechensive treatment of the individual's role in the
economy. Principal strengths of the bullctin are: (J) The varied
1list of resources angd activities which teachers can utilize; (2)

The articulation between content, concepts and activities of the

grade levels.,

Let's Build a City--A Curriculum Model for the Middle School

Several major concepts such as interdependence and space are developed
in this guida. Patrticular strengths of the bulletin seem to lie In
its: (1) Imphasis on inquiry and discovery excrcises; (2) The repeated
use of problem solving excreises which gives the student many
opportunities to develop a scientific nethod of looking at data.

A Guide to Concept Teaching United States ilistory, Grede 9 (From
Recorstruction to the Present)

)
Topically organized, this curriculum guide centers on important con-
cepts and understandings frem each of the 1clevant social science
disciplines. Teachers, unfamiliar with the erea, should find the
section dealing with Anerican Negro History of conziderable merit.

Cooperative Curriculun Development Center
Hanitowoc, Wisconain

A,

School with Fuphasis on Economics
CGrade 1

prepared by Margene Reyer
Sheboygan, Wisconsin

Social science concepts and teaching strategies suitable for first
grade children are included in this unit. Instructional stratepies
are so0 designed as to assist the child in all levels of thinking and
to broaden the child's understanding of the concepts taught.



C.

b,

E.

F.

G.

Economics

Grade 12 .
prepared by Brother Andrew under the direction of
Cooperative Curriculum Develepment Centex
Manitowoe, Wisconsin

The course contains upits which range from basic economic concepts to
the mor~ complex econonie theory., The unit containg wany excrcises
designed for small proup and individual instruction.

Western Civilization
Senior high school
prepared by Luvem Kopp
Sheboygan, Wisconsin

The unit contains suggested content and material for the teaching
of concepts from cach of the social science diseiplines.

Economic listory of the Us §. Since 18065

Grade 11

Developed with the assistance of the Cooperative
Curriculua bavelopaent Center .
Manitowoe, Wisconsin

Ihis curriculun pulde 1is primarfily a resource unit for the post
Civil Wex ecconomic prowth of the Us S. The unit supgests seveval
inguiry and corccptunlly oriented teaching strategies.

The Great Depression

Grade )1 ’ '
preparcd by Denn{s Nicbuhr

Maritovee, Wisconsin

. This 48 a two-week unit which deals with the causes of the national

and international depression of the 1930's. Key econoxic concepts
are prescated within the context of the historicsl development of
the 1930's.

World Geagraphy Today

Grade 8

prepared by Sister Mary Hugh, 0.S.F.,, at, al.
Green Bay Diocese

Green Bay, Wisconsin

The unit contains objectives, concepts, content and instructional
stratepies for en Bth prade course in world geography. The unit has
abundant rcsource naterfal from which teachers nay select.

How an Economy Develops

prepared under the direetion of the Cooperative
Curriculun Develnpment Center

Manftowoe, Wisconsin .

The unit contains a series of instructional strategics and vesources
which are designed to teach the hasic toncepts and genera t2atious
relative to a market econony.



4,

H.

-4 -

Social Studies 1

Grade 1

prepared by Margene Reyer, Howvards CGrove, Wisconsin
and Covrine Frederickeon, Kohler, Wisconsin

In thia unit several social science gencralizations are taught
within the context of the fanily group.

Social Problems

Grade 12

preparced by Ron {fauvk, et. al.

Elkhart Lake, Wisconsin

This curriculunm bulletin contains five units and cneoempasses n1ost

of the social scicuce disciplines. The instructional stratepics are
designed to Lelp the student use the concepts he has learned aud to
assist the student in developing problem solving and thinking skills,

University of Wisconsin-M{ilvaukee
E.P.D.A. Institute in lconomics

A,

B,

C,

D.

Economic Growth: 8th Grade U. S. History
Grade 8

prepared by John i, Zweck

Shorevood, Wacoasin

This unit contains strategics, resources and coatent to teach key
concepts aud pencralizations integrated within the U.S. History
curriculun,

Application of Econcmic Concepts to 5th Grade Histo.y
Grade 5

prepared by Irene S. Jones

Shorewood, Wizconsin

In this paper ways are suggested for teaching cconomic eosncepts and
content within the conventional Sth grade curriculun,

Comparative Economice System
Grade 9

preparcd by Ottis Swiger
Shorewood, Wisconsin

This is a series of supplemcntary activities to be used with the
Coleman Coaparative Econoafc Systemn.

Introduction to Economics - 8th Grade Mistory
Grade 8

pteparcd by Peter V. Harrington

Shorewood, Wisconsin

The unit containg content and instructicnal strategies for teaching
scveral penetalizations frox the ficld of econonjes. The uvnit s
to be used in regular U. S. lifstory classes.



5.

6.

F.

G,

H.

-5 -

Introduction to the Social-Sciences

Junior hipgh school level

prepared by John F. Gollagher, Monica lHcCauley, Warren 1. Scheuer
Wauwatosa, Visconsin

The three resource units included are: (1) Introduction to the
Study of Yconomics, (2) The Market Yconomy, and (3) Poverty Today.
Abundant yvcsources and materials are prescented from which the
teacher may select,

Scarcity ~ Conceptual Tramework
Crades 1-6

prepared by Loren Graunke
Reenah, Wiscousin

The unit supgests teaching strategies, concepts and variants for

cach elementary grade., Organized around the rost conmonly recognized
grade level themes, the unit 1s vo designed as to supploiient extsting
social studics offerings.

Dealing with Scarcity Through Factors of Production
Orade 5

prepared by Phyllis J, Mielke

Hales Corners, Hisconsin

The unit includes a listing of several najor ccononic cencedts and
generalizations cs vell as materials and strategies for teaching
the concepts.

Price -
Grades 4-6

prepared by Marlene M, Griffiths

Hales Corners, Wisconsin

This unit centers around several najor ccononic concepts and
develophental veriasnts for each grade level. Transparencies and
suggested teaching stratepies for several of the concepts and
variants are also included.

Neenah Ja.nt School bDistrict

A.

New

Scarcity - Conceptual Framework
Grades 1-6
prepared by Loren Graunke

The unit presents a variety of cconomic understandings which grow
out of the teaching of this concept. The lcarning aciivities and
experfences scem te be particularly vwell sufited to the knowledge

and understandings taught. Considerable opportunities for developing
econonfic attitudes in the student are also presented.

Rerlin Public Schools
The Concept of Speclialization

Grade &
prepared by Mrs. Boris, et. al.



7.

8.

2.

-6 ~

Nesigned for incorporation.into the 4th grade course on Wisconsin,
the unit divides the majcr concept into scveral gub-concepts.,
Instructional strategles and materfals désigned to tcach the
concepts ara also piven,

Superior Public Schools

A,

Tvo

A Problen Approach to World Affairs
Scalor high school level
prepared by Eupene lloff

This courne outline sugpests twelve topics for study in a world
affairs class. The gencralizations presented under each topic
should provide some useful hypotheses for student atudy.

Riveys Public Schiools

Social Studies Curriculuin Guide
Nigh school level

A good discussion of the nature of concepts and the use of concepts
in curriculum plannirpg. Teachers will find the strategies for the
teaching of concepts to be of treiendous ald in their classryoon.
The unit plan for the course in economies gpives a geod 1llustration
of how materfals con be adapted for use in individual communjit'es.

Winneconne Community Schools

A,

A Progran Called Industriolopy

A statement of rationale, philosophy and objectives of this unique
courge which deals with the “cconomics of industry." Teathers of
industrial arts courses should {ind the docunent of considerable

_ merit and value in their own planning.
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Appendix B

E.Pu DA Budpet

Divect Costs (persenal
service compensation)

Travel

Fees

Instructional Supplies

Othier Direct Costs

TOTAL

Stipends

Tadirect Costs

Total Costs (direct + gtipends
+ indirect costs)

Amount Pudpeted

Anount Oblipated

$ 43,658.00
763.00
‘441.00

1,500.00
950,00

$ 47,312.00
24, 300,00

5,340,00

$ 76,952.00

BALANGE. NOT OBLIGATED

$ 40,740.31

728.78

§ 41.476.1J

24,300,00

$ 65,725.19

$ 11,175.81



Acct.,
Code

2120

2150

2210

2508

2595

2762

-2 -

Budget Conxparison for
EPDA Economic Institute
Moy © , 1970

Grant Award

Hame Reference
Travelln-state
Robert Vin Roalte Vo, hLl62 & 1598 .
Travel Non-state Fmployees
Varfous  eesascsesw
Gerald Veston Yo. 258%
Jules N, La Rocque Vo. AuG22
Duplicate paynent M, Behr R.R. 1)
Olenn L. Kinzie vo., 6317 & 7533
Dr, Louls Rittschof
Postage
Dept. of Administration cmmeeem———
C)aud Thompson Vo. 713k
Eduentional Consultants
Yardous = asareacae-
George Kaprelian Yo. 6388 & 339
Cerald Weston Yo, GUGl & 452
Dr., L, W, Rittschof Yo. 2155
Jamea Yatnon Vo. 7156
Jules H. La Rocque Yo. L622
Duplicate paynent 1i. Behr R.R, 1i
Olenn Kin:le Vo. 6317
Claud Thonpson Vo. 7134
]
Other Profensjional Consult, - :
Peychological Corp. Yo. 5792, 503
7133
Reimburse U, W, Yo. 1080, 5626
& 6641 L0,176.32
Total Expenditures
Encumbrances:
U, of Wis, - Milvaukee @ ewecman - h,500,00
James Waison 811.82

Total Obligation to date

Balance Kot Obligated

$76,952.00

Amount

$ 217.29

k56,49
10.20
3.60
(3.00)
80,20
1k, 00

4,561.55
92,
1,228,113,
50.00
50.00
100,00
(50.00)
50,00

12,310.03

$60,404,30

$65,116.19
$11,175.81
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